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The object of teaching a child is to enable the child to get along 

without the teacher : 

We need to educate our children for their future , 
not our past 

- Arthur C Clark 
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l EXECUTIVE SUMMARY 

The education of youth is the most significant industry in any country. 

The youth are the future of the nation and the hope for growth, change and creativity. 

It is Society's obligation to ensure that these young learners acquire the skills necessary to 
accomplish new and exciting goals for the nation, coupled with a distinct appreciation of 
the culture and history of its past. 

"A school's image of iis library is a measure of what it thinks about 
education. The school that sees education as something it does to students may 
have a small, attractive library, well patrolled but largely unused. That school 
which thinks of education as something it helps students to do for themselves 
will have a large, active, busy library with students moving about, learning 
from books and other sources, from each other - creating an atmosphere of 
people in pursuit of something. " (Harold Howe 11, U.S. Commissioner of 
Education, 1982) 



This series of seminars and meetings was designed to build on the success of the 
Pilot Project 2000 carried out in collaboration with NORDINFO and the University of 
Latvia. It was structured to provide four dimensions: 

(1) visits to schools and District Resource Centres to provide background 
material to the facilitator from some of the best models in the country; 

(2) seminars to encourage teacher-librarians and principals to become aware of 
the components of a modem School Library and Information Services Programme; 

(3) strategic planning seminar with the Latvia School Library Association to 
grapple with its changing role and activities for the coming year; and 

(4) meetings and discussions with leaders at Ministry of Education and various 
Faculties of the University of Latvia. 

The Pilot Project 2000 Report was used extensively in all sessions as a key 
reference tool. It is anticipated that this Report 2001 will become a strong supplement in 
future training programmes. 

Some of the most powerful interactions were accomplished when individuals 
were reminded of what research reports about Learning retention and learning styles. 
Coupling this with the unique component in the SLIS model: Independent Learning 
Skills, and providing opportunities to explore the scope and sequence list in detail, along 
with some practical activities had great impact on the group. These facets of the 
changing role of teacher-librarians in education generated considerable discussion. 

Based on the above activities, the following summary observations can be added 
to the Recommendations, Section 15. 

1 . Many educators are seriously examining the pedagogical and methodological 
approached currently used in their classrooms. They are interested in re-focusing 
the teaching-learning process to a child-centred approach. They are concerned 
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about how these transitions can be affected with the least disturbance and 
disruption in the system. 

2. Opportunity for professional staff to have release time to re-train and practise 
their new skills in comfortable and supportive environments is a high priority. 

3. Funding to support innovative and experimental projects in collaboration with 
post-secondary institutions is seriously needed. 

There are Administrators who would be willing to take the risk involved in 
such experiments. 

Other administrators would like to have supportive funding to help staff 
become more familiar with successful projects in the various regions, and to 
transfer these methods to their schools. 

4. The development of Regional or District Resource Centres as professional 
development training centres was encouraged by many local leaders. With 
limited funding, the sharing of resources under competent DRC leadership 
trained with new methodologies, could facilitate significant changes in school 
programmes. 

5. The changing role for the teacher-librarian will make significantly different 
demands on these personnel, on the SLIS facilities and collections, and on 
their interaction with the teaching staff. This dimension of the educational 
service needs strong leadership, and both moral and financial support and 
understanding from the MOE, Regional Officers and School Principals. 



There are many fine aspects of education currently occurring in the Latvian 
system. The opportunity to develop a quality school library and information service as 
the vehicle to make teaching more efficient, and student learning more effective has great 
potential. As result of these two projects, there are capable educators in the community 
who are animated to help the system implement these changes, and their energy and 
leadership can be harnessed for new growth and development 
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2. Rationale 

At the present time, there appears to be a vacuum in Latvian education with 
respect to the role of the modem school library & information services programme in the 
total education process. There is no representation in the Ministry of Education (MOE) 
with this portfolio, nor as a portion of any other related discipline. 

The Latvia School Library Associations (LSBA) is a group of informed and 
dedicated professionals who are trying to create an awareness of their role and function in 
the system. They need to be encouraged and guided to develop systematic plans of 
action, in order to use their time and energy most efficiently and effectively. 

The University of Latvia Centre for Continuing Education for Librarians (CEC) is 
strategically located to reach the various stakeholders in this awareness development 
process. There is a need for training, advisory assistance, and network building in the 
human and electronic areas. Professional assistance in developing the needed skills can 
be provided through training and mentorship. It is important that practical work be done 
in the field to harness the energy that is available and to focus it on the stakeholders who 
can bring most strength to the information networking concepts. 

As a result of the observations and feedback from the first Pilot Project, it is quite 
apparent that the concepts of research skills, independent learning skills, and information 
learning skills are being embedded in the curriculum or the pedagogical methods used in 
most school with modem school library programs in other parts of the world. In some 
areas in Latvia, there appears to be a reluctance to accept the concept of individuals 
becoming independent learners responsible for managing their own content by 
developing relevant skills. This resistance may have an ideological basis, or it may be 
related to the age and experience of the teachers and administrators. 

In order for SL1S personnel to help the administration and staff to move in child- 
centred new directions, it has been suggested that the above concepts might be better 
accepted if the concepts are linked together under a new label such as Managing 
Information Competencies. This name does not link the ideas solely with the traditional 
library programmes, but allows for a movement to more modem programmes which 
involve the teachers and teacher-librarians in the planning and delivery of both process 
and content learning. 

To achieve this stage of development, it is necessary to train some leaders to 
become trainers in the field with colleagues and peers. The original training needs to be 
done in a laboratory type setting where individuals can try a variety of approaches. By 
the time the workshops are completed, it should be possible for the participants to 
replicate similar presentations in their various regions. 

The opportunity for teachers and teacher-librarians to work closely with their 
principals in exploring these new concepts and methodologies is a high priority. It is 
also imperative that discussions be held with leaders across the fields of education. 
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computer science and library and information services to assess the directions for 
infrastructure development. As these discussions take place, individuals gain a broader 
understanding of the need for both human and electronic networks, and the place of staff 
training in making these networks viable. 



3. Aims of Project II 

The following were the expressed aims of Project II: 

1. To mentor the Latvia School Library Association on techniques to develop a 
Strategic Planning process, and to evolve a plan for the coming two years. 

2. To facilitate visitations to District Resource Centres and schools in Jelgava, 
Liepja, Daugvapils, and Riga, and to follow-up discussion and interviews with 
the seminar participants from the initial Pilot Project, with special attention to 
school principals, local regional and information councils. 

3. To prepare and present a seminar for the Teacher-librarians jointly with their 
Principals on the implications of Managing Information Competencies for their 
school library information services staff and programme, and the kinds of support 
needed from the administration to put these ideas into practice. 

4. To engage various levels of Faculty and Administrators of the University in 
discussions related to Managing Information Competencies for teachers in pre- 
service education training programmes, and as a mode for instruction in various 
Faculties. 

5. To involve leaders from across the country, and various levels of administration 
in discussions of ways to enhance their local infrastructure and the related 
information networking in their jurisdiction through collaboration among, 
schools. Teacher Advisory Centres, public libraries, and other government or 
NGO related agencies. 

6. To meet with Ministry Curriculum Development Officers and writers, regarding 
the role of School Library Information Service personnel in modem school library 
and information services programmes. 

7. To work with local teacher-librarians to develop scope and sequence matrices of 
related independent learning skills / research skills for use in the school setting, 
and as a framework for integration of computer literacy into classroom programs. 

To assist in meeting these objectives, Gerald R. Brown, a facilitator / consultant J 
researcher, who had worked on the Pilot Project 2000, was invited to facilitate 
discussion in various groups. 
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4. Methodology 

A second proposal was submitted to NORDINFO by Dr. Iveta Gudakovska to 
obtain financial assistance to undertake these activities. 

Funding for the complete project was not provided. Revisions were made in the 
scope of the project in relation to the funding available. The "Aims" of the project have 
been adjusted to reflect these shifts in priorities. 

A second collection of SL1S resource materials to be used in carrying out the 
seminars were provided by the consultant. These materials were left with the School of 
Library and Information Science for further advanced continuing studies by students in 
the programme, and by individuals in the community who wish to upgrade their 
expertise. A list of these materials appears in Appendix 16.2 Some of these items 
were also identified for translation as time and funds are available. 

Outlines and related resource materials for each of the proposed seminars were 
submitted in advance by the facilitator to enable translation of the materials for use in the 
sessions. This was a particularly helpful approach, and speeded the progress of the 
sessions significantly. 

Site visits were conducted as part of this project also. The emphasis was on 
District Resource Centres in Jelgava, Leipja and Daugavpils; specialized schools in 
Jelgava, Riga and Jurmala; and regular schools in Leipja and Daugavpils 

Discussion at each of these sites included the broad vision of school librarianship, 
the integrated role of independent learning skills / managing information competencies 
skills, and the networking responsibilities of leaders in each jurisdiction. Presentations 
were made as appropriate in response to local requests. 

A special bonus again this year was the attachment of high school students as 
translators for some of the sessions. These students were very impressive in their skills 
and their ability to the topics under discussion. 

Some discussion of the various services and locations will appear in a later 
section of the report. 

Seminar sessions were offered to teacher-librarians from across Latvia. These 
dealt with the framework for SLIS, the components for a SLIS program, steps in 
implementing such a program, and the changing focus to child-centred education with 
the introduction of Managing Information Competencies. The new roles for the 
library staff were discussed from various aspects. This session was opened on the third 
day to Principals from the schools represented. The discussion focused on MIC, child- 
centred learning and how the principal could help the teacher-librarian adapt their current 
SLIS to this new focus. 

A meeting with Officers from the Ministry of Education and the Latvia School 
Library Association was informative and encouraging. The changing role for school 
library personnel was examined in depth, and recommendations for advocacy roles by 
both groups were drafted. 
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The Latvia School Library Association arranged to have 24 officers and 
regional representatives attend a full day seminar on Strategic Planning. Many aspects 
of lobbying, brief presentation, and public relations were explored. The group were very 
enthusiastic workers. 

A full-day seminar on Infrastructure for the Networking Process was 
undertaken with representation from National Library, University of Latvia Library, 
Faculty of Computer Science, District Resource Centres, Public Libraries, Special 
Schools, and Teacher-librarians. Useful areas of interaction were explored, and plans for 
follow-up action were generated. 

To close the project, a meeting was held with representatives of University of 
Latvia Administration, Faculty of Philology, Faculty of Education, and several 
doctoral students. The purpose of the meeting was to review the scope of these two 
projects, to discuss the progress made, and to review the recommendations for the report. 
This was a valuable interaction. 

Based on the above activities, a series of Recommendations have been drafted. 
They have been reviewed with the Project Director, the Director of the Library School, 
and other members of the University Administration. They will appear as part of this 
final report. (Section 15) 

1 t must be noted that this project would not have been possible without the 
wonderful assistance of some very fine translators. Their support has been invaluable. 
It has been a useful learning experience to work with these talented and capable people. 
It is especially wonderful to see the skills with which the high school students acted in 
this capacity. 



5. Background for the Discussions 

Since the Report for the Pilot Project has been translated, and printed copies were 
available to all participants, the contents of that report were used for background 
discussion in all aspects of this project. 

Reference was often made to selected sections in the Pilot Project Report 2000 
as new material was shared, or concepts elaborated by the group. Many aspects of 
program implementation and stages of maturation were discussed. Visual representations 
using the triangles were used for this purpose. 

Retention Rates 

To focus attention on some aspects of pedagogy, the research conducted by Gary 
Phillips (1987) was used with the group. It is based on a study of retention rates by 
various kinds of learning. He found that after one (1) month, the subjects would 
remember: 
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Retention Rates One (1) Month after Instruction 


14% 


of what we heard 


22% 


of what we saw 


42% 


of what we saw and heard 


70% 


of remembered life experiences or created life experiences 
that related to either left or right brain activities 


83 % 


of what was converted into action and feedback or experientially 
managed information 


91 % 


of what we taught to somebody else. 



Many people in the group responded that they were aware of this information, but 
that they had not taken it into consideration in their own instructional processes. The 
strongest reason for not changing was "that people do what is most familiar to them", and 
"most people teach as they were taught". These two ideas are powerful controls on any 
change in education. In the transition to modem school library and information services 
program, these may be the most difficult attitudes to change. 



What is Learning ? 

Discussion with the seminar participants generated the following chart with 
respect to the information overload that is pouring at students, teachers, and citizens from 
the various media formats. 

The principles in "Learning Retention Rates" was also referenced to the 
SLIS Programme Components, chart from Report 2000, Appendix 5.3 (page 73). 
Each of the components was considered, and implications for developing independent 
learners were considered. The participants began to consider the need for a shift to more 
child-centred learning in terms of modem education. At the same time, retention of 
community values, awareness of role models for youth, and preservation of cultural 
traditions are important dimensions as change in both society and education was 
explored. 

Many opportunities were taken to investigate practical applications of the 
concepts under discussion. Participants were encouraged to consider the implications of 
their learnings for themselves, their colleagues, and their community. Change is a slow 
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process. Pre-requisite to any change is an understanding of why change is needed. This 
must then be followed by a clear vision of 'what we are changing to" so that we can 
appreciate the new directions. Some elements of change strategy and change theory 
were modeled for the group in presentation and small group activities. 



Maturity to .... Wisdom 

Formative knowledge 

- tradition - values - role models 



Using one’s "new" learnings 

Understanding the relationship of information 
to Self and to the World 



j Understanding the relationship of Information to others 

Understanding the Relationship of Information to Self 
- Knowledge - Attitudes - Behaviour 

Relationship / Connections between Data to form Information 



Data from multiple formats 

- Auditory - Visual - Kinesthetic - Tactile 



6. Definitions 

All definitions in Report 2000, pages 55 - 60 were frequently referenced in these 
seminars. They were considered basic to all discussions. 

Some additional definitions were also added by the group as they related to the 
discussions. 

Databases 

An organized collection of information for a specific use. It may be in either print 
or electronic format. Print forms are often referred to as directories. Electronic forms 
for use in schools are often 'compact disks with read only memory' - CD - ROMs which 
can be examined, read and manipulated on a computer with a CD ROM reader. 
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Homepage 

A home page is a document intended to serve as a starting point in an electronic 
hypertext system such as the World Wide Web. It is often referred to as the start page, 
and may be the entry page for a set of Web pages or other files in a Web site. 

Internet 

This is a worldwide collection of electronic networks and gateways that use 
specialized protocols to communicate with each other. They connect a host of high-speed 
data communication lines between major host computers or nodes. They link thousands 
of computer systems for governments, commercial, education and other systems to route 
messages in the form of electronic data. 

The genesis of the Internet was a decentralized network called ARPANET created 
by the US Department of Defense in 1969 to facilitate communications in the event of a 
nuclear attack. 

Currently the Internet offers a range of services to users, such as FTP, electronic 
mail, the World Wide Web, and others. 

Intranet 

A network designed for information processing within an organization. Its uses 
include such services as document distribution, software distribution, access to databases 
and training. 

The Intranet is usually only accessible within the organization (e.g. school use 

only) 

Web page 

A document on the World Wide Web. A Web page consists of an HTML file, 
with associated files for graphics and scripts, in a particular directory on a particular 
machine. Usually a web page contains links to other web pages. 

Web Site 

A group of related HTML documents and associated files, scripts and databases 
that are served by an HTTP server on the World Wide Web. These documents generally 
cover one or more related topics and are interconnected through hyperlinks. Most web 
sites have a home page as their starting point, which frequently functions as a table of 
contents for the site. 

The World Wide Web is an electronic connection of many web pages on may web 

sites. 



7. Components of a Modern School Library & Information Services 
Programme 

The following chart re-printed from the previous report is one of the main tools 
for the discussions in these seminars. It is intended to focus the attention of all 
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participants on the total vision for SLIS in the school. Around this framework all 
other activities can be re- fashioned. 



For a discussion of the components the reader is referred to pages 12 - 15 in the 

Pilot Project 2000 REPORT 



School Library & Information Services Programme Components 



Cooperative/ Collaborative 
Planning & Teaching 



Information / 
Reference __ 
Services 



Literary & 
Cultural 
Appreciatioi 



Leadership 

Skills 



Communit 

Interactioi 




Resource-Based 

Learning 



Media & 
Electronic 
Technology Skills 



Materials 
Production & 
Editing Skills 



Inter- Agency 
Collaboration 



Research 

Activities 



Organization & 
Administrative 
Functions 
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8. District Resource Centre Visitations 

Arrangements were made to visit several District Resource Centres. The following 

were included in this project: 

Jelgava School Board Teachers' Advice Centre 02 May 2001 

School Board Officer Gunta Auza 

Director of Centre Sarmite Viksna 

Librarian Linda langenfelde 

Translator Skaidrite Bukbarde 

School Librarian Laima Ozolina 

Student Translator Laura Majore 

Liepja School Board District Resource Centre 03 May 2001 
School Board Chairperson .. Ludmila Molcanova 

Librarian lrine Stale 

Translator Marite Tarziera 

LSBA Representative Linda Langenfelde 

Daugvapils District Resource Centre 04 May 2001 

Director of Education 

Librarian Jelena Stankevich 

Student Translators Anastasia Piskunova 

Alexander Pinksa 



8.1 Organization 

The organization of the DRC varies according to the needs of the local community. 
They are established by the local municipality or School Board and funded from their 
own resources. The size of the centre and the number of staff members varies 
greatly. Some centres were located directly in the school board offices, or in close 
proximity to them. 

8.2 Priorities: 

All the DRC visited were established to 

provide professional resources to the teachers in the district, 
distribute educational information 

- facilitate professional development 

- to initiate program changes in pedagogical and/methodological approaches 

- provide backup support to the people in the schools. 

- provide office space for consultative staff 

8.3 Stafllng 

1. Professional staff housed in the centre varied greatly, but usually 
included some combination of the following (under widely varying nomenclature) 
frequently included were : 
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Director of the Centre, with consultative personnel in areas of: 
Librarian & Information Specialist 

Pre-School / Early Childhood Education Elementary Education 
Humanities Education Science & Technology Education 

Pedagogical Specialists Methodological Specialists 

Textbook Supply Specialists Administrative Support 

Research Officer Projects Manager 

Technology Co-ordinator 



2. There appeared to be only limited clerical support for the staff members 
working in any of the DRC. 

3. There were no references to technical support teams in the area of media design 
and production, audio and video services, electronic technology maintenance personnel, 
specialized printing services, courier or delivery services. 

8.4 The DRC Librarians' roles varied but usually included 

1. collection development and management, 

2. providing information support for all teachers in methodological matters, 

3. accessing both current and retrospective professional resource materials using 
print, magazine and electronic formats, 

4. organizing professional development training sessions for the teacher- 
librarians in the district, 

5. maintaining liaison with library operations in other districts and with the 
professional association, 

6. working with the Director and other consultative staff to establish and 
implement the priorities and goals of the a Professional Development Plan of Action for 
the year, 

7. acquire specialized resources which would be too expensive for individual 
schools to purchase, or which would only be used in some schools for short periods of 
time. These materials would be purchased centrally on the advice of specialist 
consultants or departmental subject groups in the system. Samples of the kinds of 
materials included in this category would be video collections, models, kits, multiple 
copies of resource materials. 

8. assist in the publishing and distribution of items of interest in 

- newsletters or bulletins; 

- reprint materials of particular interest to a group; 

- obtain permission to translate materials of a unique need; 

- compiling and collating lesson activities or "idea books" shared by 

teachers in a common subject interest, grade or level 

9. making available laws, regulations, policy documents from the 

Ministry, as well as Annual & Statistical Reports for the district for general public access 

10. technology support services for the centre, Board Office, and to the schools. 
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8.5 Co-ordination 

In the DRC s visited, the responsibilities for the staff was one of an advisory or 
consultative nature. While some co-ordination of programmes was noted, this was 
mostly done by way of 'influence' rather than by 'authority'. Leadership skills were being 
wisely exercised to involve the teachers in determining what was needed, and deciding 
how it could be accomplished. 

Since the DRC staff did not have clerical or technical support, there were fewer 
occasions when tasks were initiated that would need this kind of production support. On 
the other hand , some excellent examples of District-produced material was noted. 

The DRC is ideally situated to influence change in education. With staff who are 
held in high regard by their peers, who provide quality professional support to the 
teachers, and who have access to the latest information and techniques, these leaders can 
be an in-estimable strength to the Director of Education. 

In times of restraint, there may be temptations to reduce the 'overhead' from 
central office. However, in the longer term, these services can be the 'glue' that help 
changes take hold, and help teachers adapt and adjust to the new patterns and directions. 

For reference purposes, documents listed in the Appendix and under Documents 
Provided (16.2) were shared with the hosts, with participants in the seminars, and at 
several meetings. They included: 

Canada. Burnaby. Marion Learning Resources (brochure) (16.10) 

Canada. Vancouver Island. The Role of the District Resource Centres (16.9) 

Jarvey, Dean. The Changing Role of Centralized Instructional and 
Materials Centres in Alberta. 

Canada. Surrey Teacher Centre (brochure) (16.11) 

8.6 Conclusion 

It is highly recommended that the role and function of effective District Resource 
Centres / Teacher Advisory Centres / Regional Information Centres be developed to 
serve all sections of the country. They can be a powerful and economical vehicle for 
change. 

Consideration should be given to encouraging these DRC developments by both 
permissive and enabling legislation and funding for continuing support, especially in the 
area of staffing. 

DRC should be used for decentralized training programmes in all curriculum, 
technological and methodological theoretical and practical presentations from local 
practitioners as often as possible, change, including 
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9. School Visitations 



The following schools and other post secondary institutions 


were visited. 


Discussions were held, and observations were shared directly with the participants. 
Information from these visits was used as background preparation for the seminars 


later in the project. 






Riga Graduate School of Law 




30 April 2001 


Head of Library 


Ligita Vasermane 




Janis Rozentals Riga Art College 


02 May 2001 


Director 


Edgars Verpe 




Assistant Director 


llze Zunde 




Librarian 


Dace Balode 




English Teacher / Translator 


Natalija Barkane 




LSBA Representative 


Linda Langenfelde 




Project Co-ordinator 


Iveta Gudakovska 




Latvia Agricultural College 






Bibliographer 


Sarmite Linde 




LSBA Representative 


Linda Langenfelde 




Student Translator 


Laura Majore 




Liepaja School No. 15 




03 May 2001 


Principal 


Maija Neimane 




Librarian 


Ilva Ermane 




District Librarian 


lrine Stale 




LSBA Representative 


Linda Langenfelde 




Daugvapils Secondary School No. 13 


04 May 2001 


Chief Librarian 


Valentina Oborska 




Librarian 


Lidita Rudenko 




Student Translators 


Anastasia Piskunova 
Alexander Pinkas 




LSBA Representative 


Linda Langenfelde 




Daugvapils Secondary School No. 15 


04 May 2001 


Principal 


Iosel Dunavetsky 




Librarian 


Elvira Skromane 




Librarian 


Elvira Lovale 




Student Translators 


Anastasia Piskunova 
Alexander Pinkas 




LSBA Representative 


Linda Langenfelde 
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Daugvapils Gymnasium No. 1 04 May 2001 

Director of Education 

Principal 

English Teacher / Translator 

LSBA Representative Linda Langenfelde 

Internationa) School of Latvia 1 8 May 2001 

(in Jurmala) 

Principal Sally Hadden 

Assistant Principal Bert Bedford 

Teacher-Librarian Diana Legzdina 



9.1 Scope & Observations 

The above schools provided a selected representations of the current state of 
education across the country. In each case, the administration provided a brief tour or the 
school, described the philosophy and activities of the school, and then arranged a visit to 
the school library. 

Unfortunately the schools had not had an opportunity to read the Pilot Project 
Report 2000, and were not prepared to discuss their current SLIS programme in terms of 
the "Components of a Model School Library & Information Services Programme" or the 
"Programme Assessment Checklist". However, useful discussions were held, with on-site 
recommendations being made in some areas. Space, Staffing, Collections and 
Philosophy are the major issues in every setting ! 

The observations recorded (p. 16-31) in the Pilot Project Report 2000 are all 
quite valid for these schools. It is urged that these schools should receive a copy 
Report 2000 & 2001 for use as a working tool in preparing their Plan of Action for the 
coming year. 

There is a distinct and obvious need for much closer collaboration between the 
library units and the technology units in all these schools. Information and discussions 
in this Report Section 10, would be helpful for these library staff members and their 
Administrators. 

It is urged that MOE, LSBA and / or CEC initiate regional seminars as soon as 
possible with Administrators, their teacher-librarian and technology staff to deal with the 
content and processes of a modem SLIS programme as described in Section 10. 

There are teachers and Administrators in some of these schools who could be 
persuaded to embark on some SLIS pilot / experimental / model / research projects 
with associated Pedagogical Academies. The MOE would be wise to encourage such 
initiatives. The DRC SLIS officers are encouraged to take leadership in encouraging 
such pilot projects and proposals. 
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10. MANAGING INFORMATION COMPETENCIES: 

Administrative Leaders Seminar & School Library Personnel 

10.1 Participants for the seminar were invited from each of the following 
constituencies: 

Selected school administrators & their school library personnel 
Other administrative leaders from Ministry of Education 
Curriculum Officers from Ministry and Regional Offices 
Representative from LSBA and Headmasters’ Association 



10.2 Attendance included: 

Dzenija Dzirkale-Malavkina 

lnta Dzelzkaleja 
Anta Rudzite 
Anita Antonova 
Aelita Berzina 
Linda Langenfelde 
Ilga Voite 
Ausma Zoldnere 
Zaiga Apinite 
Janis Lagzdhalns 
Ilga Maizele 
Aija Tomsone 
Rsma Zaikovska 
Sandra Obodova 
Inguna Raituma 
Liksma Sokolva 
Ija Lasmane 
Inese Ozola 



Aizkraukle Secondary School No. 2 
Head of Media Centre 
Bauska Secondary School No. 1, Librarian 
Bauska Secondary School No. 1, Director 
Jekabpils Night School, Librarian 
Jekabpils Night School, Director 
Jelgava School Board, MIC Librarian 
Karsava City Gymnasium, Librarian 
Latvian School of Culture, Head of Library 
Lizums Secondary School, Librarian 
Marupe Secondary School, Director 
Marupe Secondary School, Librarian 
Ogre District School Board 
Ogre Gymnasium, Vice Director 
Riga Secondary School No. 100, Librarian 
Talsi Gymnasium, Director 
Talsi Gymnasium, Librarian 
Ventspils Night School, Director 
Ventspils Night School, Librarian 



10.3 The seminar was held for 2 1/2 days, 08-11 May 

at the Continuing Education Centre 

10.4 Objectives for the Seminar were: 

1 . To present an overview of an integrated model for school library & 
information services (SLIS) development 

2. To explore the information competencies that need to be developed by 
teachers with students to implement new directions in curriculum 

3. To explore the changing role for the school library personnel 

4. To discuss the role of the principal in orchestrating change in the SLIS 
program 

5. To provide a “Managing Information Competencies (ILS): Scope and 
Sequence" document for use in school curriculum development 

6. To encourage a teamwork approach to developing a school MIC / ILS plan of 
action 
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7. To solicit stakeholder support in developing an advocacy programme for 
modern school library & information services. (SLIS) 



10.5 Introduction 

To initially set the framework for discussion, the participants were asked to 
brainstorm the following topics. The purpose was to provide the facilitator with some 
perceptions of the issues that group identified as important, and to encourage individuals 
to share their views. In each case the material generated is reported here in random order. 

10.5.1 Changes that have occurred in Latvian Society over the past ten years 

- Automation and technological changes 

- Revisions in Education Law: What direction are we going ? 

Laws related to library and information development 

- Building restoration issues 

- Expanding cultural exposure 

- Changes in the economy: up and down 
Stratification of society: rich and poor - no middle class 

- Transportation infrastructure needs 

- Communication systems 

- East wall vs western wall 
School attendance issues 
Sports: Success and salaries 

- Role models 

- Bankruptcies considered as 'cheaters' 

- 'Ideals' being lost in the shifts 



10.5.2 Changes in Education in Latvia over the past ten years 

- Chaos: old standards to process learning 

- Evaluating levels of current knowledge 

- Fees rising for university entrance 
School needs related to dollars for support 

- Private schools are beginning to emerge 
Standards for new programmes 

- Textbooks: Chaos - content, quality and quantity 

Salaries for Leaders or Specialists turned over to the schools 
e g. hobbies, choirs, clubs 

- Projects in other countries e g. Denmark 

- Costs for school renovations e.g. heating 

- Computer access : free, but popularity and demand make it 
very difficult for teachers and teacher-librarians to get access 
for training 

Teachers developing their own programmes 
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- using own resources 

- related to teacher's adaptability 
Shortage of teachers 

- Lack of incentives to change 



10.5.3 Changes in School Librarianship in Latvia 

- Funding for material, staffing, facilities is very limited 
Support from Directors is needed 

Automation is popular 

- Philosophical change (?) to what 

- Fear of changing role demands 
Need for re-training 

- Need for specialized training 
Need for model programmes 

- Need for support & leadership from Ministry 
Staff development funds are limited 
Motivation to change 



10.6 Philosophical Framework 

To guide the learning of the participants, material that had been generated in 
the Pilot Project Seminars was shared at this time. 

Each item was discussed, and the implications for a modem programme were 
considered. Among the documents used were: (Page numbers are from the Pilot Report) 
“Education Begins with a Vision” p. 64-70 
"Programme Components p. 73 
"Career Ladders p. 74 

In addition the material from the Background section ( 5.1 & 5.2) in this 
report were used to help frame the considerations and implications. 

The following list summarizes many of the concepts from the above 

presentation and discussions: 

10.6.01 A School Library is a PLACE WHERE.. 

1 . children learn how to solve their own problems / questions / needs 

2. teachers take students to practise problem solving skills 

3. teachers and teacher-librarians work as a team to help students become 
successful independent learners 

4. the joy of reading for pleasure is created and nurtured for all ages 
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5. information can be organized so people can find answers quickly and easily, 
and where there is a trained person to help with these searches 

6. individuals and groups can learn and practise using new technologies as 
tools for their personal skill development and learning 

7. students can make materials that show that they have the skills to organize 
new information and ideas, can draw conclusions, and can demonstrate 

a change in their knowledge, attitudes and behaviours 

8. teachers can get help to teach their subjects or courses, and can learn how 
to use alternative teaching methods with a supportive colleague 

9. resources and information can be obtained from places outside the school 

10. people can go easily and quickly to the information centre which is near 

the centre of the school 

1 1 . large quantities of materials can be systematically arranged to support the 
regular teaching curriculum, so that students can get them quickly and easily 
on their own 

12. people feel welcome to come and enjoy the pleasant working conditions 
and inviting environment 

13. people can know that they will be able to find current information on topics 
of particular interest to them 

14. technology for the school is housed and co-ordinated, with an individual in 
charge who knows how to use the tools, and who is willing to help teachers 
and students learn to use these tools as a regular part of individual learning 



10.7 What is SL1S |a school library and information services] programme ? 

The SLIS programme is the educational component of what happens in the space 
designed for the school library in collaboration with the activities in the classroom. 

The programme is driven by the curriculum needs of teachers and students. It is 
designed to relate resources to teaching and learning styles for both individual teachers 
and the unique needs of each student. 

The programme is managed by a teacher-librarian who is part of a teaching team. 
The role is being re-defined as follows: 
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1 . planning between two individuals to ensure that the content needs are met for the 
student whether in the classroom or in the library, and by either of the team members 

2. designing projects, assignments, units or activities that will ensure that the 
students develop the appropriate skills to be successful in completing the learning 

3. sharing the preparation of materials for the activity, in the form of handouts, 
worksheets, study guides, pathfinders, bibliographic style sheets, and website lists 

4. ensuring that the appropriate space has been scheduled for the students to be able 
to work uninterrupted for as many periods as is necessary to complete the activity 

5. sharing the teaching in the classroom, in the library, with large groups, small 
groups and individualized situations 

6. mentoring by teacher-librarian to the teacher and or students as needed 

7. providing feedback to students at appropriate times as they work through their 
activity, and also as part of the final assessment process. 



The teacher-librarian has a role in evaluating the success of the project from the 
point of 

appropriate use of resources, 

achievement of students to meet the information skills required for the project 

completeness of students work at various stages of the project 

quality of the finished product 

content, in collaboration with the teacher 

The teacher-librarian has an obligation to ensure that the SL1S is organized and 
managed in such a way as to make these education and learning options possible. This 
requires that all the management activities must be completed without prejudicing the 
professional time and space to the student needs. 



10.7 Resource-Based Learning 

Putting all the pieces together in this vision of a SLIS programme demands 
many skills on the part of the teacher, the teacher-librarian and the administrator. 

Some jurisdictions have chosen to refer to this type of teaching as "resource-based 
learning". It introduces a new concept in school librarianship. It removes pressure from 
teachers who may think that the teacher-librarian is being critical of their pedagogical 
approach. This approach changes the focus of the teaching and learning process from the 
teacher-centred approach to the child-centred approach. 
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"Resource-based learning" [RBL] is a philosophy of education and a 
methodology for teaching and learning. It involves the achievement of both subject and 
information literacy objectives through exposure to and practise with diverse resources. 
Students become active learners as they use a wide range of materials to investigate 
subject material prescribed within their classroom curriculum. Teachers and librarians 
become prime motivators and facilitators in the learning process and provide the initial 
subject impetus which drives students to seek information and become creative problem- 
solvers. The end result is that a "learning culture" is fostered as a climate of active and 
productive learning is encouraged within the school. 

Two essential features of resource-based learning are : 

(1) its flexibility in terms of adaptability to different learning styles and subject areas, and 

(2) its promotion of student autonomy. 

Students learn to develop information literacy skills through formal and informal practise 
with tasks requiring information from an array of resources. Use of multi-media teaching 
aids by the teacher does not qualify as resource-based learning. It is students who must 
work with resources to learn about topics through their experiences of problem-solving 
as they piece together information strands to formulate meaningful knowledge about a 
subject. Increased autonomy results when students have opportunities to: 

- identify what they know about a topic; 

- clarify what they need to find out and learn; 

- learn where to look for information; 

- understand how to record information in note or equivalent forms; 

- evaluate the information they have found for accuracy and relevance; 

- determine how they will present their findings to demonstrate a 

change in knowledge, attitude(s) or behaviour(s) 

- assess their level of success with information-seeking strategies and 

processes 

Resource-based learning involves active participation with multiple resources 
(books, journals, newspapers, multi-media, websites, community, people) where students 
are motivated to learn about a topic by trying to find information in as many ways and 
places as possible. Encouraging students to direct information-gathering patterns when 
an information goal is achieved. Resource-based learning is student-centred and 
operates on the premise that students learn by doing and making meaning as individuals. 
This learning experience mimics real life in targeting the learner as the routine 
information hunter and interpreter who constructs knowledge by problem-solving with 
information tools. 

For additional material on this topic, participants were referred to the website of 
the Canada. Saskatchewan. Ministry of Education and the Saskatchewan School Library 
Association at: 

httP.7A\'ww.stf.sk.ca/ps/ssc/ssla/4thr.htm/ 
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In summary, the Saskatchewan Education (1987) document defines Resource - 
Based Learning as: 



Learning / teaching in which students develop knowledge, skills and 
understandings by using a wide variety of print, non-print, electronic and 
human resources. 



10.9 Pedagogical Comparison chart 

Some consideration was also given to characteristics of the different approaches 
to instruction and learning that are implied by the Resource-based learning approach as 
it fits into the total SLIS model. 



Teacher - Centred 
Learning 


Child - Centred 
Learning 


Teacher gives the questions 


Children generate their own questions 
with teacher guidance 


Teachers provide the correct answers 


Teacher guides students to discover 
a strategy for discovering information 
appropriate to ability and need 
Teacher ensures that students develop 
systematic approach to research or 
problem solving processes 


Teachers give information 
Teacher provides a textbook 


Child is guided to find information in 
alternative sources, and to compare the 
findings, and to draw conclusions 


Teacher prescribes content and 
form for assignments 


Teacher / student determine the 
criteria for evaluating the content, 
process, and format of final product 


Teacher designs the evaluation 
tools 


Systematic feedback is provided as 
the project proceeds. 

Peers are encouraged to participate 
in evaluation of the presentation and 
content of the final product. 
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10.10 Integrating SLIS and Resource-Based Learning 

This topic generated considerable discussion. The following "Taxonomy of 
Change" is an attempt to show the steps, stages or transition which demonstrate the 
change in a classroom teaching programme and a SLIS programme as Resource-Based 
Learning approaches are implemented. 



8 



Curriculum planning & development 
as a team partnership 



7 



Teacher & Teacher-Librarian work 
as partners in unit content & skill 
planning & share teaching and 
evaluation (Collaborative teaching] 



6 



Integrating the library materials into 
the learning package of a unit, topic 
or unit, with some share teaching of 
content or related skills 



5 



Use the Library staff and resources for 
enrichment for a unit / project / activity 



4. 



Using the Library staff as an idea source for new 
materials, activities, or skills to use with children 



3 



Teaching with borrowed collections from the library 
or external sources; usually little consultation with 
the school or public library staff 



2 



Teaching with a personal collection of time-tested materials 



1 | Teaching alone in the classroom, with textbook and little 
collaboration with peers 



Education consists in people helping each other discover 
what lies within each person 

and 

assisting each other in making that potential manifest in living. 



T. E. A. IVf = Together Everyone Achieves More. 
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10.11 Managing Information Competencies 

The success of the modem SLIS programme is directly correlated with the ability 
of the teacher-librarian to collaborate with the teacher in determining what skills the 
students will need to be able to work independently on their studies, projects, units or 
activities. The manner in which these two partners cooperate to plan learning activities 
that will ensure the student's success will be a measure of the sophistication of the SLIS 
programme. 

There are literally dozens of information literacy skills models available. 
Individual educators have developed some. In the US and Australia, many states have 
begun to create their own models. Some are commercially available. Others are readily 
available on the Web. 



1 0.1 1 .01 Components of MIC (ILS) 

When one compares the various models, it becomes apparent that there are many 
similarities. The Information Literacy Models normally include the following 
components: 

Component 1 : 

Clarifying one's question / problem / topic 

Determining what is already known about the problem 

Defining what kind of information might be needed 

Considering sources for information 

Developing a research plan 

Dividing up the work if working in a group 

Component 2: 

Finding the information in various sources 
Analyzing the information to see if it is relevant 
Grouping materials together on a similar aspect of the topic 
Reviewing group process skills and activities 

Component 3: 

Reading the information 
Understanding the information 
Considering if the information is pertinent 
Extracting the pertinent information 
Organizing the information 

Seeking relationships, making inferences, drawing conclusions 
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Component 4: 

Recording, reporting, demonstrating new understandings 
Sharing information with others 

Demonstrating changes in knowledge, attitudes and/or behaviour(s) 

Evaluating one's own production and presentation 
Participating in peer evaluation processes 
Offering and accepting constructive feedback 

A useful Comparison of Information Skills Process Models can be found on the 
websites at the following address: 

httD.//big6.com/comparison chart. gjf7 



10.11.02 Working With a "Skill List” 

For the purpose of discussion, and to get the participants working with a sample 
skill list, the Canada. Winnipeg School Division No. 1 document entitled: Independent 
Learning Skills: Scope and Sequence Vol. 1 was presented in translation for use by the 
group. A copy of the document appears in the Appendix 16. 3 of this Report. 

The participants were given the above kind of framework orally, using the 
Winnipeg Model headings of 

LOCATIONAL SKILLS 
ANALYSIS SKILLS 
COMPREHENSION SKILLS 
SYNTHESIS. RECORDING, REPORTING 

AND DEMONSTRATION SKILLS 

Next they were given a collection of skills which students might need to become 
independent learners. In small groups, the participants were invited to categorize the 
skills according to the above headings. Considerable discussion occurred with respect to 
where things belonged, and why. The group was reminded that 'the reason for putting a 
skill in one CATEGORY over another is related to the THOUGHT PROCESS that would 
be used in applying the skill'. 



10.11.03 Feedback on Working with a Skills List 

.1 It was interesting to note that a number of people were not familiar with some of the 
skills, nor how they would be applied in a school setting. Of particular interest were the 
'Comprehension skills' listed as 

Critical thinking skills 
Group discussion skills 

Organizing information, using appropriate patterns 

Reaching tentative conclusions bases on the information discovered 
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Excellent resource material can be found on the website for these topics along with 
the concept of graphic organizers, at 

http://www.techleamine.com/db area/archives/WCE/archives/guhlin3 ,htm 

or 

hnp://www.sdcoe.k 1 2.ca.us/score.actbank.tfish.htm 

or 

htlp://bie6.com/enewsleller/archives/sprine00/euhlin.html 

.2 Some individuals were concerned that more reference to electronic media 
were not used. It was pointed out that there could be a section for electronic production 
skills, or they could be subsumed under "Produce related materials appropriate to method 
of presentation." This will be an area that needs further examination as local skill lists 
are developed or adapted. 

.3 It is apparent that there will be need for more in-depth study of the contents of this or 
other similar skill lists. Discussion will be needed on how these skills can be introduced 
and taught in the context of particular learning activities. Samples and models of 
presentation and student involvement will be needed. Working with peers in controlled 
situations until confidence is gained is important. Support from teachers in planning 
such activities is imperative. 

More observations were shared when the principals joined the group, and these are 
reported in section 10.15 

.4 Reference to the "Taxonomy of Change" chart at the beginning of 10. 1 0 in this 
Report was made several times, with illustrations of how one could work with teachers 
using these skills in various contexts. 

.5 Several samples of bibliographic format guides that could be used at various grade 
levels were also illustrated. Several activities involving concept web or concept 
mapping were also used with the group. 



What is popular is not always right; 
What is right is not always popular. 



10.12 Integrated Skills Development: Cooperative Planning & Teaching 

The component of a SL1S programme that INTEGRATES these several 
dynamics: Resource-Based Learning, Managing Information Competencies, and the 
related Organization and Administration functions is COOPERATIVE PLANNING 
AND TEACHING (CPT) 
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Dr. Ken Haycock has compiled some of the most compelling CPT research 
documentation.. He states: 

"Collaborative planning requires a knowledgeable and flexible teacher- 
librarian, with good interpersonal skills and a commitment to integrated 
information literacy instruction, and the active support of the principal." 

(See Appendix 16.5 for a more complete listing of research to support these ideas.) 



Unit Planning Form: Discussion Guides 

A template / form was provided for participants to use in their practise work. This 
work was done in small groups, based on topics that were selected by the group. The 
material was shared on large charts around the room, and subjected to various 
inspections. 

The Unit Planning Form appears in Appendix 16.6 

Unit Form Discussion Guides 

The following observations are provided as guides for people wishing to re- 
examine the template, and to use it in their own planning process. 

Functional Level: 

At the outset it is always wise to identify the particular levels at which the students 
will be working. While the teacher-librarian is expected to be familiar with all the 
students in the school, it is not always possible to be aware of special needs or special 
skills. 

This is a good time in the process to work with the teacher to sort out how the 
students might be grouped to work effectively in dyads, triads, or other combinations. It 
is helpful to identify who the group leaders might be. This is a good time to determine 
whether the students have worked in groups previously, and what level of group dynamic 
skills they have mastered. 

Similarly, the reading levels for different members of the group can be noted so 
that appropriate materials might be arranged for special needs. 

A. TOPIC: 

Is it the intention of the teacher to assign a broad topic? 

Will the sections of the topic be determined by the teacher in advance, or with the 
students in discussion ? 

Will the students be randomly allowed to choose whatever section of the topic 
they wish ? 

Will it be possible for the teacher-librarian to participate in this discussion in 
order to be aware of the scope of the topic, the depth to which the instructor wishes the 
students to probe, and the variations in sections within the topic ? This is the time when 
the teacher-librarian can offer some suggestions about the availability of material in order 
to manage several sections of the topic at one time. 
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The use of the concept webbing or concept mapping is an excellent way to 
explore the student's understanding of the topic before sections are assigned. This could 
be done in the library or in the classroom, with the librarian in attendance. 

B. MATERIAL 

Will the discussion on the topic be held far enough in advance so that the teacher 
librarian has time to 

check the shelves for adequacy of appropriate material ? 

pull the material for a "reserve section" if the quantity is limited ? 

contact the public library to obtain material ffom them if possible ? 

alert the public library that such a topic is in the planning stage ? 

review the type of print and electronic reference material that will be needed 

to respond to the anticipated questions ? 

- identify websites that would be particularly relevant to the topic ? 
obtain resource material from alternative sources outside the school 
in advance of the project ? 

recommend that some part of the project may need to be modified if the 
resources are not available to make it a success ? 

Is it possible to have some students assigned (such as the pre-selected group 
leaders) to help the library staff in the search for materials for the topic, 

to see if these students have search location skills that can be effective for a 
broad topic of this kind ? 

to speed the process of identifying if there are enough materials already 
in the collection to respond to the needs ? 

If these students could not handle the search effectively, there may be need for 
some specific teaching with them, as well as with other students in the class before the 
project is undertaken, e g. use of indexes, periodicals, or automated card catalogue. 

C. CONCEPTS TO BE DEVELOPED 

This section needs to be outlined with the teacher, so that the teacher-librarian is 
aware of the expectations for the students. 

It is quite feasible that this outline can be given to the students in advance so that 
they will understand the depth to which they are expected to explore the topic. 

Some teachers like to do this section with the students under the headings of: 
What do 1 already know about this topic ? 

What do 1 need to find out about this topic ? 

What skills of analysis do I expect would be appropriate for this topic ? 

Which group process skills do 1 need to concentrate on for this project ? 

D. KEY WORDS 
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If brainstorming or concept webbing is undertaken with the class, these words 
will be introduced by the teacher, and / or collectively by the students. This is an 
excellent time to ensure that the students understand the meaning of the words, or to take 
time to help them grasp the meaning of the word in context or with a glossary or 
dictionary appropriate to the subject. 

The teacher should be encouraged to suggest "search terms" that would be 
'specific' and 'direct' for the students in the automated catalogue (OPAC) or on the 
Internet Search Engines. 

The teacher-librarian should be able to recommend which Search Engines have 
been most successful with other student groups, or in personal searching. 

E. WORKING VOCABULARY 

If there are specialized words or terms that are needed in order to discussion or 
express the concepts, these should be identified here. 

Some teachers will use these for "Spelling Activities" around the time of the 

project. 

These two sections on "Vocabulary" are especially important for any 
students who have reading or writing difficulties. 



TIME ALLOTED 

This is the place where the scheduling of library time must be determined. 

The scope of the project will determine the amount of time needed by individual, 
groups and classes of students to complete their research, writing and or production. 

It is always wise to plan for more time than you think the project will actually 

take. 

Have the students been given some specific time lines: 

e g. Ideas for the project approved by (date) 

Information searching /notes completed by 

First draft due by 

Completed assignment due by 



F. TYPE OF PROJECT 

Before the project is assigned, it is critical that both the teacher and the students 
are aware of what the resulting project will be: written, oral, multimedia presentation, 
performance or others. 

How will the synthesis be Recorded, Reported or Demonstrated to the group ? 

Will there be grading or evaluation undertaken as the project progresses ? 

e.g. Will students be expected to turn in a Research Plan ? 

Will marks be given for the notes taken and the accompanying bibliographic records 
that are kept progressively through the project ? 

Will there be any credits for the quality of group work and group dynamics as the 
project progresses ? 

How will marks be assigned for group presentations ? 
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Is it possible to submit a completely visual presentation ? 

What is the bibliographic format that will be required ? 

What will the role of the teacher-librarian be in evaluation of the project ? 



G. INDEPENDENT LEARNING SKILLS 

Skills do not happen by osmosis. They must be taught. They need to be 
practised. They need to be re-enforced. 

It is important for the teacher and the teacher-librarian to determine at the 
beginning of each (or at least each new year), the scope of skills that are anticipated for 
the particular class. However, it may be that other skills will need to be addressed as the 
year progresses. 

The scope of the topic, the content to be addressed, the ability of the students, and 
the experience of the students with the research process are all factors that need to be 
considered in selecting the skills that need attention. One wisely limits the number of 
new skills in any project. Several skills can be reviewed at any one time. Several skills 
can be re-enforced. 

Since the skills are cyclical and cumulative, it cannot be assumed that once 
taught, the skills have been mastered. A skill may be needed at a more sophisticated 
level in a secondary school than it was in elementary school. This is particularly true 
for the "Comprehension skills" 

One must continually be reminded that the focus for the skills is on the child's 
ability to manage his / her own learning. It is important that the student be successful in 
working with new skills, as well as the previously learned ones. Growth comes in slow 
steps. Maturity comes with mastery and confidence. 

H. RESEARCH OUTLINE OR STUDY GUIDE 

Many teachers use this section to provide additional guides to the students. 
Sometimes they are in the form of guiding questions, topical outlines, chronological 
guides, comparison charts, time lines, and reminders about checking in at various stages 
of a project. 

A sample of an "Animal Rights Pathfinder" was shared with the group as a kind 
of tool that could be generated for any topic to help students and teachers see the scope of 
a topic, and identify the location numbers quickly for the resources needed. 

Some samples of study guides can be found on the Websites at 

Big6 Assignment Organizer 

http://www.standrews.austin.tx.us/library/Assigiunent%20organizer htm 

or 

How to Effectively Organize a Paper 

http://www.bgsu.edu/depanments/writing-lab/how to effectively o html 
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or 

Research Guide for Students, by L Lee 

http://www.geocities.coni/Athensrrrov/8866 



ORGANIZATION OF UNIT 

These topics are designed to remind the planners that they have complimentary 
roles and responsibilities. By outlining the plan at this stage, they can be more effective. 
As two people do more work together, these sections become much easier to detail. 

Skills Teaching: This can be designated to one person, or shared by both 
according to the situation. It must not be left in limbo. Someone must be responsible. 
And the skills need to be clearly delineated on the previous page. 

Research Groups: Who is in the groups ? Why ? 

How are they different ? 

What are the expectations for the groups ? 

What level of group management skills do they have ? 

Discussion Groups: Where will these groups be held ? 

How are the group maintenance tasks assigned ? 

Who monitors the groups ? 

In Summary, this template / form provides many opportunities for collaboration 
and teamwork. It requires time and communication. IF these aspects are shared, the 
outcome will be an exciting learning opportunity for all concerned. This is an example of 
strategic planning and teaching in action. 



Strategic teaching means making deliberate, 
informed decisions about the best tools to use 
for each learning task and to reach each learning 
outcome of a curriculum ..." 

Success for All Learners, p. 6.3 
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A strategy is a plan that students use to manage 
and learn processes and information. 



The thinking behind the strategy is what is important. 



Students will gain a repertoire of strategies 
that will lead to independent thinking and learning. 



Strategic Teaching and Learning is ... 

Interactive ... students interact with the material 

Collaborative ... students have opportunities to process information 

and ideas in pairs, in small groups and in large groups 

Reflective ... students reflect on their learning 

Metacognitive ...students are encouraged to think about how they learn 
and how they think 



10.13 Practical Implications: Discussion Topics 



10.13.01 Timetables or Schedules 

At least four stages of access to the SLIS facility and staff were considered. 
These patterns will evolve as more teachers become part of the collaborative planning 
process. 

1 . Incidental use by individuals as needed. This is a common practise now, and 
should mean no change in access to the library. 

2. Scheduled or assigned time by the administration. This may be a way to 
accommodate "numbers" in the library, but it will not necessarily fit with the need for 
students to work on projects that have been planned with the teacher-librarian. 

There may be times when certain groups need to scheduled for orientation 
activities, or special sessions related to new processes, new equipment, or new 
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resources. These should be for shorter periods during the terms, so that the library can 
be accessible to more students more often. 

It is important however, that times be allocated for the exploration of literature 
with young children and their teachers, and this can be planned with an appropriate 
Literature and Cultural Appreciation component in the SLIS annual plan of action for a 
school. 

3. Planned class time in the library can be arranged to make it possible for the 
students to have enough time and space to work on a project in some depth. 

3.1 There may be times when the whole class and the teacher come to the library 
to work with the teacher-librarian. 

3.2 At other times, only a part of the class may be assigned to the library to work 
on particular skills and a part of their project, while the teacher manages the rest of the 
students with special attention on another section of the topic. This is a particularly 
good approach if the quantity of material for a particular topic is limited. 

4. For some projects, a block of time is needed to effectively handle the skill 
development and the research aspect of the project. The teacher-librarian and the teacher 
should be able to set aside blocks of time that are appropriate to both. In this way the 
project can be completed in a shorter period of time, the students will have a sense of 
more immediate completion and satisfaction, and the teacher will feel that the project has 
been managed in a reasonable time frame. 

5. Planning for use of the library space is part of the negotiation with all the 
staff. As they come to understand the instructional role of the SLIS staff, and the 
collaborative nature of work, they will see the advantages of a more flexible time table. 

6. As projects are planned carefully, the most efficient use of limited space 
can be managed with appropriate time table management. It is important that the 
projects be successful. Then the teachers will be advocates for greater library space, 
resources, and staff. 



If at first you don't succeed, 
Try, and try again, 
Each time another way. 



O 

ERLC 
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10.13.02 User-Friendly Libraries 

The ways in which SLIS facilities and services can be made attractive and user 
- friendly. It was pointed out very quickly that the most important item in this regard is 
the ATTITUDE and DEMEANOUR of the teacher-librarian. However, some other 
aspects were also noted 

1. "It Pays To Advertise" 

Signs to show where things are located. Staff time should not be absorbed by 
repeating directions to individuals for regularly needed items. The signs 
should be clear and direct. 

Hours of service should be posted prominently outside the entrance, as well as 
inside. 

The Classification Scheme used in the library should be clearly displayed, 
and smaller versions should be readily available in bookmarks or pamphlets 
at the circulation desk 

Floor plans can be produced in brochures for the users, and may be part of the 
student and new teacher handbooks that some schools produce each year. 
"How to use" services should be written out on charts or in brochures, with 
visualizations if appropriate (for all age groups). Students can be very helpful 
in working out these details, and producing the draft copies. 

[Some teachers might be encouraged to assign certain aspects of this work as 
an assignment, e.g. how to use the automated catalogue; a CD ROM; etc 

2. Speedy Service 

Develop more "self-help" processes 

Adapt "Signing out" for checking out borrowed items that students can do 
themselves ( esp. with automation) 

- Use pre-stamped date due cards instead of stamping each book 

- Apply call numbers on the back of books to speed location and re-shelving 

- Use volunteers to help with circulation, shelving, book repair, 

moving of audio visual equipment, publicity materials 

- Initiate standardize organizational patterns between feeder school libraries 
Use copy machines, and copy cards (compatible with public library) 

- Investigate a unified borrower's card in a region for schools, public & 

Post secondary institutions such as the University, library 

- Use bar codes readers (scanners) and automation of circulation system which 
students can operate themselves 

- Increase the number of computers in the library for student use 
Manage of the CD-ROMs stack server from the SLIS workroom 

3. Be an approachable person 

- Be consistent in applying the rules 

- Be open to some reasonable discussion and negotiation 

- Be seen to be fair in handling situations 

- Be a friend who can be trusted in confidence 



ERiC 
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- Show respect for other people's feelings and ideas 

4. Be flexible, and be aware of how changes are coming in the system 

5. Be knowledgeable about developments in education, and willing to 

share this information with the principal and peers 



10.13.03 Automation of the Card Catalogue 

Several times the topic of automation of the card catalogue was raised as an 
issue. A serious discussion of the current use of the catalogue revealed that it was used 
very little by students, rarely by teachers, and occasionally by the teacher-librarians. 
Some question was raised over the cost effectiveness of a tool, which is taking large 
amounts of staff time to create for the amount of use it receives. 

The following observations were compiled and shared. 

1 .Until the books on the shelves have call numbers on the spines, students will have 
difficulty accessing the material quickly. Similarly it takes more time to re- shelve 
them in this state. 

2. Before the collections are automated, a serious "weeding" must take place to remove 
inappropriate material from the collection. Criteria for weeding should be 
established across the region, and within the school. Multiple copies of text book 
material should not be entered into the catalogue records. 

3. When the bar code label is attached to the book, a call number bearing the same 
classification number and author letter(s) as is entered into the automated record 
should be applied to the spine of each volume. 

4. Principals should be encouraged to participate in a discussion with the District 
Librarian (or group of librarians) to consider the most efficient and effective way of 
carrying out the automation processes. Schools should not be expected to do all the 
work on their own. This is much too expensive in staff time. 

4. 1 . The district should hire, contract, or release one (1 ) teacher-librarian to become 
the expert in school library automation and on-line public access catalogue 
(OP AC) development. 

4.2. This person, with the advice of the teacher-librarians in the system, should 
establish some back guidelines and cataloguing standards for implementation. 

4.3. This person, with the assistance of clerical or technical support, should then 
work in the largest (or most comprehensive library) first to develop the 
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beginnings of a union catalogue data base. While on this site, the local staff 
should be instructed in the processes that are being use, and trained on how to 
use the OPAC and Circulation Modules with their staff 

4.4. Then, using this database, the Cataloguing Project should move to the next 
school, complete the process for the duplicates in that collection [which could be 
as high as 75 % + of the collection], and add the unique titles to the database. 

4.5. The similar pattern should be followed until all schools in the system are 
converted. This will produce one large database for the whole region, district 
or jurisdiction. This database will have the unique location identifiers for each 
school. 

At the conclusion of the project, the whole database could be re-produced on a 
CD-ROM, with updates produced on a regular basis from the district office. 

4.6 With appropriate advance planning, this database could be shared in a 

network arrangement with the Public Libraries and other related agencies 
in the local area. It could also be distributed to the National Library, 
although this is likely to be of limited use at that level. 

4.7 As each school is added to the Cataloguing Database Project , there should be an 

expectation that the database be mounted on the in-school computer network 
for access in all parts of the school, computer laboratory, administrative 
offices, and teacher preparation areas. 

4.8 If an alternative method of automation is selected, then each school should be 
expected to mount its OPAC on the school home page so that it can be accessed 
by other schools through the Internet website access. 

4.9 The focal point for producing an OPAC is to enable the students and staff to 
have more complete and speedy access to the resources of the school. It is of 
utmost importance that this principle be kept in mind when any decisions are 
being made for implementation. 



When the heart is committed and passionate. 
You can find a 100 ways to do something. 



When the head does not own the idea. 

It can find a 1 000 reasons why it will not work. 
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10.13.04 Personal Skill Dimensions Needed in Leadership Roles 

The following Personal Skill Dimensions required for effective performance in 
leadership roles were reviewed. Individuals were encouraged to use this is a personal 
checklist to see where they needed to strengthen their own repertoire. 



Problem Solving 
Decisiveness 
Stress tolerance 
Range of Interest 



Judgment 
Leadership 
Oral Communication 
Personal Motivation 



Organizational Ability 
Sensitivity 

Written Communication 
Educational Values 



10.13.05 Positive Self Concept 

When changes are occurring around one in the workplace, there is often a sense of 
personal inadequacy. It is important at this stage, that individuals check the symptoms, 
and take steps to re-enforce their personal strengths. It is at times like this that peer 
discussion groups can be very helpful. Professional associations can also help fill this 
function if meetings are held frequently, and in various parts of the country. 

The following summary was shared. 

People who have positive self concepts exhibit the following kinds of behaviour: 

1 . They act independently and autonomously. 

2. They maintain personal integrity. 

3. They co-operate without feeling they have surrendered. 

4. They trust their hunches and persevere, sometimes even when there seems little hope. 

5. They approach new tasks and new people with the expectations they will be 
positively received and that they will be successful. 

Summary: 

Individuals with a positive self concept see themselves as wanted, liked, accepted, 
able, dignified, worthy, competent, creative and dependable. Because they see 
themselves in these ways, they as act if it were true. That is the kind of teacher-librarian 
that is wanted in Latvian schools today. 



10.14 The BIG SIX Skills: Information Problem-Solving Approach 

In the Pilot Project Report, reference was made to the BIG Six Process 
developed by Mike Eisenberg and Robert Berkowitz (p.35 - 26). 

This is an excellent process. Teachers who are introduced to it find it to be a 
very helpful guide in designing student research activities, and in guiding students to 
successful products. 
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Unfortunately there is not sufficient time to investigate this process as part of this 
seminar. It is suggested that the Continuing Education Centre should present this BIG 
SIX Process as a series of seminars for teachers and teacher-librarians in the neat future. 
It can be effectively done, with practical applications in about 20 sessions for 2.5 hours 
each over a fall or winter term. This course is much less effective if it is done in a 
condensed fashion. Practise and group sharing is an especially important aspect. This 
course should be given for credit to pre-service teachers also. 

A suggested course outline is provided in the Appendix 16.4 



Some parallels between the Big Six and the processes used in this seminar were 
observed by the participants as: 

1 . Clarification of the problem is the number one issue which students need to 
address when they do a research project or any information seeking activity. 

2. Determining what is already known is important to developing a research plan 
of action by the student 

3. Understanding that specific skills apply to certain kinds of learning and 
investigation 

4. Skills need to be taught in the context of the current and specific need 

5. Teachers have very positive response to these instructional methods. They are 
awakened to a new dimension and structure for using the library and other information 
sources. 



For individuals who might wish to examine the Big Six in greater detail, and 
begin to use it in their classroom setting, the following web site is highly recommended. 

http://www.big6.com/lessons/integrated problem solving model.html 



10.15 Principals as Change Agents using M1C/ILS 

The last half day of the seminar was shared with principals from the various 
schools from which the teacher-librarians had come. This was an opportunity for them 
to learn as a team and work as a team. 

10.15.01 The teacher-librarians assisted in presenting material and information that had 
been developed and discussed during the previous two days of the seminar. This 
included sections on 

Learning Retention 
What is Learning ? 

Education Begins with a Vision 
Components of a SL1S Programme 

Opportunity to discuss and clarify the key concepts in each section were taken as the 
session progressed. 
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10.15.02 To introduce the Managing Information Competencies / Independent 
Learning Skills Scope and Sequence, 

1 . A brief presentation was made on its purpose and value. 

2. The principal and teacher-librarian worked as a team / dyad. 

3. They were to identify the skills that a student would need to complete a 

particular grade and subject (as assigned by the facilitator 

e.g. Grade 7 History; Grade 9 Science; Grade 5 Latvian Literature). 

4. Their selections were compared with another team working on the same 
assignment. Much discussion followed. 

5. The assignment was repeated with another subject from their same grade, 
e.g. Grade 7 History, now examined Grade 7 Science or Grade 7 Geography. 



10.15.03 The following observations, in addition to those reported in 

section 10.1 1.03 were expressed by the PRINCIPAL and the Teacher- 
Librarian participants. 

. 1 Relationship between skills in different sections. The fact that they are cyclical and 
development means that they must be addressed at several different grade levels. 

.2 The "Thinking process" is the principle behind the development of the skills matrix. 
References were made to Bloom's Taxonomy, and Maslow's Hierarchy in this context 

.3 There is great need to select some skills from each of the four (4) categories 
appropriate to each project or activity. 

.4 The value of re-teaching skills in the context of the topic or subject was repeated 
several times. 

.5 A variety of kinds of activities to re-enforce skills for incidental support was 
considered to be important. 

.6 The participants became aware of the cross over of skills across content areas, and 
the need to work with groups of teachers to cover the skills and re-enforce what each 
other is doing. 

There would be value in having a grade group of teachers work through the skill list 
in the early fall (or at the beginning of each term) to determine which skills they would 
like to focus on for the year, and how they would propose to build on the skills that were 
mastered in the previous year. The teacher-librarian would have a record of the previous 
year's work. 



LATVIA / INORDINFO School Library Development Project May 2001 



43 



.7 The relevance of the transfer of ELS to computer applications and to media 
production were discussed. The higher order thinking skills apply to all learning 
situations regardless of the media or the medium. 



10.15.04 Focus on the Partnership 

Using the document "Collaboration Through Partners in Action: Education 
Director’s Guide" discussion examined the changes in the education process and the 
role of the teacher-librarian in a modem SLIS programme. 

Many questions for clarification were raised. 

The following summary of the responsibilities of the principal were generated: 
knowledgeable about resource-based learning 
understands the importance of the SLIS programme in the school 
communicates his expectations to the SLIS staff 
shares these expectations with the school staff 
assures that the SLIS serves as a member of teaching teams 

- works with teachers and SLIS staff to set clarify goals and provides methods 
of evaluating both student and teacher's progress 

- ensures that the SLIS programme has adequate resources to carry out its new 
mission 

provides the necessary clerical and support staff for the SLIS staff to perform 
their professional role as teacher-librarians 

Supports in-service activities that help teachers understand the use of a variety 
of information resources and new technologies, and allows time for the 
planning and practise in the new approaches 

- Encourages the development of relationships and networks with other 
community agencies. 

The role of the District Resource Centre was discussed in some detail. The 
draft document from British Columbia entitled "The Role of District Resource Centres" 
was shared and discussed. Some brochures from other DRCs were examined. 

Comments from/and about DRCs in Latvia were shared. This issue is addressed 
elsewhere in the Report. It was discussed in many sessions. 



Libraries are so central to education 
that a seasoned educator can look at a school's library and its usage 
and can obtain from it the best single indicator 
of the school's quality and effectiveness. 
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10.16 Evaluation and Feedback. 

Opportunity for a written feedback survey was provided. 

The responses are provided here in summary. 

1. Three (3) things 1 learned that were new today 

- Where Latvia fits in the international picture of school libraries 
Staffing and roles in the modern program 

- T eamwork with the teachers 

- Learning retention rates; modes of learning 

- Resource-based learning 

- Big 6 as a model for research processes 

- Volunteers in the library 
Teacher-librarian's role in curriculum development 
Teacher-librarian's as computer managers 

- Helping teachers learn how to use electronic technology effectively 

- Critical value of Independent Learning Skills 

2. Two (2) questions I had that were answered 

- Kind of person needing to be recruited to work in SLIS 

- Adapting work space for student use 

- Cooperative Planning and Teaching: how it relates to what we do 

- What is included in a skills list 

- How skills can be integrated into content lessons 

- How to speak with the principal 

Value of child-centred learning (I was a child today) 

- Establishing priorities for ILS with teachers 

O & A planning functions: prioritizing my technical tasks 

- Prioritizing O & A activities 

Importance of using information literacy skills (ILS) 

3. Two (2) more questions 1 would like to have addressed soon: 

- How do we spread this philosophy of SLIS to administrators 

- How do we involve parents in this learning partnership 

- What are some effective reading promotion strategies 

- How do we get teenagers reading 

- What should I do next to develop a follow-up to this seminar 

- How does strategic planning work in a school library 

- What are some practical tips for managing my time 

- How can we integrate these ILS in computer classes 

- How can we learn to use computers more effectively in the content areas 

- Where do we get the financial resources to develop the electronic needs in our 
schools 
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4. Three (3) things I think I can do when I get back to work this week ... to help 
facilitate these changes in education: 

- Organize a professional development activity with ELS 
Get more involved with students 

- Get to know my students by name in the whole school 

- Participate in more staff activities 

- Re-organize the SL to encompass SLIS principles 

- Develop appropriate signs to help students help themselves 

- Work with the principal on an 'Action Plan" 

- Discuss the concept of CPT with a friendly teacher 

- Try to plan and implement a CPT project this spring with one class 
Share information with other leaders in my school 

Share information with other schools in the region 
Talk to the Director of Education about the value of a District Resource 
Centre, and assigning one (1) staff member who would focus on SLIS as a 
methodological approach 

- Make a presentation and provide a report to the Principal and administrative 
team 

- Discuss the possibility of doing an ILS action plan with one grade next year 
Try to work cooperatively with teachers 

- Practise a positive self concept 

Share an awareness of the role of computers in the SLIS programme 

5. Three (3) things that my Region needs to address as we more in this direction: 

Value of a District Resource Centre 

- Providing leadership through methodological consultants promoting 
Resource-based Learning and ILS 

- Provide technical resources to upgrade the libraries 

- Co-ordinate the systematic automation of the libraries 
Assist in developing accessibility to resources and people 

- Hire computer specialist to work in the district office with special attention to 
the automation projects 

- Establish an electronic school library network 

- Provide leadership and direction to the Principal's Council 

- Facilitate seminars for all teacher-librarians in the region 

- Help change the attitudes to the role of the school librarian in the community 
and with the teachers 

Encourage teacher-librarians to gain higher levels of training and expertise in 
techniques needed in schools 

Strengthen the work of the Methodological Centre with appropriately trained 
and experienced staffing 

- Develop joint databases and networks in the community 

- Involve teacher-librarians regularly in activities related to whole school 
development 



LATVIA / NORDINFO School Library Development Project May 2001 



46 



6. Three (3) issues that must be addressed immediately by the Ministry 
as Latvia moves in these new directions: 

- Re-examine the Educational Finance Programme for schools to include 

Basic needs for Schools 
Basic needs for Students 
Physical renovations 

Materials for new programmes and approaches 
Salaries for all school staff 
Funding for specialist staff 
Special money for innovative programmes 
Statements on the Role of SLIS in the changing curriculum structure 

- Initiate a new post with responsibility for the role of SLIS 

In regional centres 
Through Education Officers 

Through Standards and standardization of procedures 

- Update attitude of MOE staff towards role of SLIS 

- Examine the qualifications of MOE staff 

Revise accreditation criteria respecting SLIS programmes 

Initiate an in-depth study of SLIS problems 

Develop a national SLIS electronic network for cooperation 

Develop MOE standards for staff allocations, with flexibility for local needs 

and conditions 

- Revise School Library policies and legislation 

Develop automation standards appropriate for school needs 

- Revise staffing formula for hobbies, interest groups and clubs specialists 

- Develop a funding category for SLIS support staff - clerks and technicians 
Develop physical building standards and guidelines for school library 
upgrading and renovations 

Facilitate a standard for circulation processes, e.g. one card system 

- Encourage the development of District Resource Centres 
Facilitate a conference on the role of the DRC 

Write policies that support modem SLIS as an integral part of the curriculum 
and teaching process 

- Integrate ILS into all new curriculum writing projects 

- Produce an ILS guideline document for recently revised curriculum 
documents 

7. Three (3) issues that must be addressed quickly by the Continuing Education 
Centre as we move in this new direction: 

Work closely with MOE, Local jurisdictions and school principals to offer 
courses that will support these changes 

- Produce more courses and seminars on RBL, ILS, CPT, LCA 
Establish a credit system for courses 
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Survey the field to determine the needs of School Librarians for their 
professional development themes 

- Focus on Train the Trainer sessions so that these sessions can be taken to 
regional and district resource centres for local people 

Work with DRC personnel to offer courses for credit on these topics 

- Present seminars for Regional Officers, District Officers, and Computer 
Specialists on these topics 

Inform school administrators about the content of these seminars and the 
value of up-grading teacher-librarian's understanding of their new role 
Produce certificates on white paper so they are easier to reproduce for 
curriculum dossiers 

8. Things I would like to have changed if a seminar like this is held in the future: 

- Involve the principals in the whole seminar 

- More (whole) seminars on each of the topics: RBL, ILS, LCA, CPT 
Adapt the Canadian background to Latvia examples when/where we have 
them 

- Time needed to digest and practise each stage and section 
Liked the group work very much 

More on group dynamics/management skills training for students 

- Use videos to illustrate work of SLIS and DRC from other countries 

- Use videos from our own country if we have them 

- More time for independent activities 

- More discussion time 

More professional international expertise 

9. Things 1 would like to have continued in future seminars: 

- More time to exchange opinions and discussion 

- Help us to adapt the ideas to Latvia 

- Involve MOE personnel as participants in the sessions 
SLIS development programme: Applications 

- Share these approaches with computer teachers /staff from our schools 
More joint courses with principals and school librarians 

Some similar courses with teams of teachers and school librarians 

- In-depth study of specific themes in the planning model 

- Local presenters for parts of the session 
Outside expertise needed 

- More process analysis practise of what is happening in the sessions 

- More resource documents in translation 

Special thanks for such excellent translation assistance 



LATVIA / NORDINFO School Library Development Project May 2001 



48 



10.17 Conclusion and Summary 



From the material that is reported in this section, one might observe that this 
was a power-packed seminar. The participants were alive and energetic. 
They were excited about the new ideas, and were willing to try new things. 
There is a team of people with initial training who can begin to work in their 
schools and share the concepts from this seminar. 



Follow-up and in-depth sessions are needed. More training work needs to 
be done on the regional level. More teacher-librarians need to be introduced 
to these basic concepts quickly. It is very important to have a strong 
commitment from all the teacher-librarians about the new directions. They 
must bring a united front to the workplace. It is critical that they be 
supportive and knowledgeable about the concepts at an early stage in the 
adoption. 



If You Don’t Know What’s Important 
Then Everything Is important 




If Everything is Important 
Then You Try To Do Everything 



D 

) 




If You Are Attempting To Do Everything 
Then People Will Expect You To Do Everything 



D 




And In Trying to Please Everyone 
You Don't Have Enough Time 
To Find Out What's Important 
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ll. Ministry of Education Discussions 

1 1 1 Participants in the discussion group were: 

Anita Abolina, Dept, of General Education 
Arija Berzina, Dept of General Education 

Dzenija Dzirkale-Malavkina, LSBA rep of Library Advisory Council 

Iverta Gudakovska, Continuing Education Centre 

Linda Langenfelde, President, LSBA 

Inara Svarca, Dept, of Curriculum & Examinations 

Gerald R. Brown, Facilitator 

1 1 .2 The meeting was held on Friday, 1 1 May 2001 

at the Continuing Education Centre 

1 1 .3 The Objectives for the session were: 

1 . To provide an opportunity to explore concepts of modem SLIS models 

2. To examine the SLIS Programme Component model, with implications 
for curriculum change 

3. To consider the Management of Information Competencies (ILS), including a 
sample MIC /ILS Scope and Sequence chart for implications in Latvian 
school curriculum revision 

4. To welcome representatives from the Ministry to participate in the Nordinfo 
seminars 

5. To discuss personnel and staff development implications for curriculum 
change 



11.4 Discussion Notes 

1. Following introductions and background information, inquiries were made about 
a Canadian Executive Services Overseas project that had been undertaken with the 
Ministry of Education 

Project 14189 in June 1993 (5 weeks) and 

Project 16260 in July 1994 (6 weeks) relating to the development of "Standards for 
School Libraries in Riga". 

Efforts will be made to trace the documents. 

Contact with the CESO representative in Riga were made. 

2. Copies of the Pilot Project 2000 Report were distributed, and the following 
sections were discussed in considerable detail: 

Components of SLIS programme p. 73 

- Job Descriptions, p. 77 - 79 
Definitions, p. 55 - 60 

- Career Ladders, p. 74 
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3. Through discussion a simplified comparison chart showing the Reporting 
Relationships for Library Services was drafted. 

It became the focal point for considerations for other needs and priorities. 

See chart on the next page. 

It became apparent that there are no consultative or support personnel in the 
Ministry who are responsible for advice and guidance to the school librarians 
except with respect to authorized school textbooks. At this point, SL1S 
appears to have little status in curriculum development considerations. 

In a limited number of jurisdictions, there are Regional or District Resource 
Centres, with trained or experienced personnel in SL1S who coordinate the 
developments in the schools, and provide staff training and advice. 

The document on District Resource Centres that are identified in the 
Appendices were shared with MOE personnel. 

- Principals receive the policy directives from the Ministry and /or from their 
local Board Chairperson. The Administrators then proceed to implement the 
directives as they understand them, within the decentralized budgetting 
framework that applies. 

- There are only policy statements on school libraries provided in the 
'Accreditation Criteria". This document does not deal with programme 
aspects of the SL1S model. The scope of training and qualifications for 
teacher-librarians needs to be addressed also. 

- There appears to be little co-operation or collaboration at the Ministry level 
or at the Regional Offices with Public Library Services to support the 
individuals working independently in the schools 

- It would appear that there is potential for collaboration in training for school 
library personnel, and for funding options with other agencies. 
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1 1.5 Reporting Relationships for Library Services 



Ministry of Culture 
MINISTER 



National 
Librarian - 



\ 

National Library 

Advisory Council 



Public library 
- Advisors 
& Consultants 



Ministry of Education 
MINISTER 

I 

Dept, of General Edn 
Dept, of Curriculum & Evaln 



- Curriculum Consultants 

- Pedagogical Consultants 

- School Library Clerk 



[ 36 regions 



Regional Education 
Officers 



I Local Municipality Council(s) 

I {Local Library Advisory Board] * 

- Regional Scientific Libraries 
Director 

- Public Libraries 

- Children** Libs 

- Branch Public Libraries 

- Bookmobiles 

- Special Libs 



School Board Officers 



Regioipl / District Resource Centre 
Director / Co-ordinator 

- Methodolgocial Cons. 

- Pedogogcial Cons. 

- District Librarian 

- Technology Specialists 

i 
i 

School Director / Principal 



School Information Services 
y Co-ordinator \ 

School ^ School 

Librarian Computer or 

Teclinology Teacher 



* These Boards are not in practise at this time. 



1 1.6 Strategies for Working Collaboratively with MOE 

1 . Participants were encouraged to report back to MOE Department Heads 

2. Ministry and LSBA must advocate jointly that one (1) MOE Officer, 
currently within the Curriculum & Examinations Department, be assigned 
responsibility for leadership in national SLIS programme and policy 
development 



uiiii 



LATVIA / NORDINFO School Library Development Project May 2001 



52 



3. MOE be urged to prepare documentation and endorsation for modem SLIS 
through statements of philosophical change, developing policy related to 
various aspects of SLIS programme, and establishing a Standards Committee 
to make recommendations for improvement related to staffing, qualifications, 
facilities, equipment, resources, and funding. 

4. The changes in Teacher-librarianship qualifications and training be presented 
in the near future to take into account the need for quality leadership change 
agents to work in this field to implement curriculum and methodological 
change with the Principals. 

5. That the concept of Regional / District Resource Centres be endorsed, that a 
conference to explore the concept with leaders in education in Latvia be 
undertaken, and that plans of action be developed to evolve such centres 
strategically located in the new regional organization. 

6. That the MOE should assign an officer to work closely with the Headmaster's 
Conference organizers to include SLIS as a major focus for presentations and 
discussion. 

7. That the MOE establish a series of pedagogical seminars on the role and 
function of modem SLIS programmes in curriculum and pedagogical change, 
and that these seminars be strategically located around the country, as well as 
in the capital. 

8. That the LSBA be supported in its activities by the MOE, philosophically and 
financially where possible to 

- conduct meetings with school librarians in all regions 

- assist in developing a communication network in print and electronically 

with personnel working in libraries in all schools 

- facilitate training seminars related to the SLIS model and components 

- encourage pilot projects with Faculty of Education 

- produce and distribute professional publications to school library 

personnel, teachers, and administrative leaders 

9. That MOE & LSBA collaborate on communicating the philosophy of modern 
SLIS in content area publications, at specialist seminars and conferences, and 
in the public media 

10. That MOE be encouraged to provide translation assistance for professional 
documents from abroad where permission has been granted for their re- 
distribution. 



LATVIA / NORDINFO School Library Development Project May 2001 



53 



12. Latvia School Library Association 

DEVELOPING THE STRATEGIC PLANNING PROCESS 



12.1 Participants in the seminar held on Tuesday, 15 May 2001 were: 



No 


Participants 


Position 


1 . 


Sandra Obodova 


Riga Secondary School Nr 100, Librarian 


2. 


IngrTda Darzniece 


Ogre Gymnasium, Librarian 


3. 


Gunta Zasina 


Auce Secondary School, Head of Library 


4. 


RudTte Bluzma 


Dobele City Gymnasium, Librarian 


5. 


Inga Belinska 


IslTce Secondary School, Librarian 


6. 


Linda Langenfelde 


Jelgava School Board, Librarian 


7. 


Anda Vecroze 


Malpils Secondary School, Librarian 


8. 


Aldonija Gaveika 


Bauska School Board, Head of Consultancy Office 


9. 


Benita L5ce 


Smarde Elementary School, Librarian 


10. 


Raita Kopipa 


Tukums Secondary School Nr 2, Librarian 


11. 


Silvija Silipa 


LTvani Gymnasium, Librarian 


12. 


Viktorija Gladina 


Purvciems Gymnasium, Librarian 


13. 


Ludmila Karpenko 


Kaigi Secondary School, Librarian 


14. 


Veneranda Trok§a 


Ozolnieki Secondary School, Librarian 


15. 


Ilga Maizele 


Marupe Secondary School, Librarian 


16. 


Gunta Pluksne 


Riga Boarding-School of Music, Librarian 


17. 


Aija Lubipa 


KuldTga Centre Secondary School, Librarian 


18. 


Vineta Lagzdipa 


Grobipa Secondary School, Librarian 


19. 


Maija Zvaigzne 


Cesvaine Boarding-School, Librarian 


20. 


Silvija Tretjakova 


National Library of Latvia, Children Literature 
Centre, Head of Department 


21. 


Iveta Krumipa 


National Library of Latvia, Children Literature 
Centre, Main Librarian 


22. 


RudTte Urbacane 


Elk§pi Elementary School, Teacher 


23. 


Jejena Stankevifca 


Daugavpils School Board, Librarian 


24. 


lnta Pilskalne 


Riga City School Board, Head of Library 



12.2 The session was held for one full day at the Continuing Education Centre 

12.3 Objectives for the session were: 

1 . To review current activities of the LSBA 

2. To examine the Mission Statement / Vision Statement of LSBA 

3. To discuss the relevance of the current LSBA Objectives & Goals 

4. To identify SMART objectives relative to the LSBA Objectives & Goals 

5. To brainstorm strategies to reach these goals 

6. To explore the various aspects of an advocacy program 

7. To practise useful techniques to reach stakeholders 
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12. 4 To introduce the seminar, participants were invited to brainstorm 

"Why do People Choose to "Associate Together" ? 

The following represents the random-ordered responses from the group: 

- To work or be with others of similar beliefs 

- To gain new or alternative ideas 
To follow a change agent role 

To realize one's ability to influence change 

To follow personal options or choices 

To share experiences, and enjoy other's successes 

- To encourage / enable publishing opportunities 
To benefit from mutual help 

- To influence public opinion 

- To learn new ideas / information / techniques 

- To meet colleagues in structured settings / with a purpose 
To set examples for peers 

To express our self-confidence 

- To strategize for common goals 

12.5 LSBA Mission Statement 

There was no LSBA mission statement available. However, the following 
Information was located in a document cited in the Pilot Project Report entitled "Latvian 
Librarianship of the Past Decade" 

"The Latvia School Libraiy Association was founded in 1996. It is a professional public 
organiztion that aims to: 

1. elaborate and introduce a new concept for the development of school libraries 

2. represent the interests of school librarians in various institutions 

3. participate in elaboration of legal acts referring to school libraries 

4. develop the provisions for professional training" 

Samples of Vision Statements and Mission Statements from the International 
Association of School Librarianship were shared as follows: 

1ASL Vision Statement. 

The International Association of School Librarianship (IASL) will be influential 
in the establishment and/or development of school librarianship in every country 
in the world. 

IASL Mission Statement: 

The mission of the International Association of School Librarianship is to 
provide an international forum for those people interested in promoting effective 
school library media programs as viable instruments in the educational process. 
IASL provides guidance and advice for the development of school library 
programs and the school library profession. IASL works in cooperation with 
other professional associations and agencies. 
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The Canadian Library Association "Position on Effective School Library 
Programs in Canada" was examined in some detail. Discussion followed on ways 
such a document could be used to model similar statements in Latvia. 

Copy of the Statement appears in the Appendix 16.12 

The group decided that these two issues: "Vision and Mission Statements" 
would be addressed in an alternative session for LSBA. 



12.6 Clarification of LSBA Objectives and Goals by Board Members 

The group generated the following list of goals and objectives for the coming year's 
actions. 

1. To help school libraries develop into SLIS, by determining where we are now 

in the process, and where we want to go 

2. To advocate for education programmes for teacher-librarianship 

3. To initiate steps to develop and use new documents, by determining for whom 
they need to be created, what kinds of documents are needed, why are they 
needed, and how they are to be used 

4. To develop a publicity and public relations program among other kinds 

of libraries and within the total community 

5. To advocate for the value of SLIS in the education process 

6. To endeavor to unite all school library peers and supporters in education and 
the general community 

12.7 The Strategy Formulation Hierarchy 

To develop an understanding of the relationship between Mission, Goals, Strategies 
and Action Plans, the following diagram was presented and discussed. 




Strategic vision: 
Mission and scope 





The Strategy Formulation Hierarchy 
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A goal without a plan is only a wish list. 



12.8 SMART goal statements were drafted by individuals, then in small groups 
according to the Goals that were identified in item 12.6 , using the Checklist that was 
provided: 

1. Specific (how, when, with whom, how long) 

2. Measurable - To know when it is done 

3. Acceptable - Will 1 feel good about it ? 

4. Realistic - Am 1 able to do it ? 

5. Truthful - Do I really want to do it ? 

12.9 Stakeholders 

Based on the practise goals, the groups were re-organized for two discussion 
opportunities. Some revisions were made to these goals. The stakeholders who would 
be most affected by the actions being contemplated in the goals were identified. 
Individuals, groups or agencies that would be supporters were noted, while detractor 
groups were also mentioned. 

12.10 Determining the Strategies 

Similarly the participants worked in groups to determine strategies that might be 
used to reach these goals over the next two years. 

Results of the work were posted on chart paper, and participants were given time to 
study the suggestions. 

Representatives of each group responded directly to questions and suggestions. There 
was a very positive interaction among the group. 

The working papers for this section were turned over to the Association directly 
for immediate action. 



12.11 Advocacy and Lobbying 



Library Associations have a poor reputation in the area of public relations with 
the community in general. Librarians seem to assume that people know about them, and 
what they do; and therefore, people will automatically support them. In the best of all 
possible worlds, this would be fine. 

But librarians work in the world of competition with all the other agencies that 
need visibility and public support. 
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1 . To set the frame for subsequent discussions related to advocacy and lobbying 
activities, the noun "power" was defined and discussed with the group. 

POWER, n. 

1. The ability or capacity to act or perform effectively 

2. A specific capacity, faculty, or aptitude 

3. Strength or force exerted or capable of being exerted; might 

4. The ability or official capacity to exedrcise control; authority 

5. A person, group or nation having great influence or control over others 



Do you believe that YOU have POWER ? 
Then you have 'it' within you, to cause change ! 



If you have the imagination within you to dream, 
Then you have the power to achieve that dream ! 



12.12 Program Advocacy of "Partners in Action" ... What is it ? 

To advocate - to speak or write in favour of, to defend, to recommend 

Advocacy - the act of advocating or pleading a cause 

- an attempt to favourably influence the attitudes of designated 

group or individual 

Partnerships - the program will be a partnership between the teacher-librarian, 
the classroom teacher and the principal 

- this partnership will lead to the creation of resource-based programs 

which promote learning through active inquiry, the mastery of 
learning skills, the development of language proficiency and the 
appreciation of media. 

Program Advocacy - involves clearly articulating the relationship of the library 

and the education program of the school 



12.13 HOW TO WORK AS AN EFFECTIVE CHANGE AGENT ?? 

The following materials was used to help the Association examine where they 
currently are in planning an approach to advocacy. The success of the project will 
depend upon the personal preparedness of the individuals, and how they perceive 
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themselves. These guides have many positive applications for quality leadership in a 
school library setting. 

1 . Look After Yourself ! Be in good physical and emotional shape ! 

2. Keep your goals clearly in mind . . . Use 'turtle characteristics. 

3. Start where other people are .. establish rapport 

4. Work with empathy, not sympathy 

5. Work where you can be effective . . . Beating your head against 

the wall can be hazardous to your health. 

6. Build on strength 

7. Avoid losing situations ... Work for win-win opportunities 

8. Link up with people who are ready and able 

9. Set up experiments where success is likely . . . take small 

incremental risks. (How do you eat an elephant ? ) 

10. Light many fires of energy and enthusiasm 

1 1 . Keep focused on positive and cooperative strategies 

12. Capture the moment ! 



12.14 HOW TO LOBBY BY LETTER, BY PHONE, IN PERSON 

This article is an outstanding document adapted by Nancy Henley from 
Emergency Librarian 1 1 :4, p. 15-16. It is highly recommended for groups that are 
beginning to do an advocacy programme, and need help in planning a lobbying 
campaign. 

A copy of the article appears in Appendix 16.13 



1 2.1 5 SCHOOL LIBRARIES - A RATIONALE 

This article ( Appendix 12.14) prepared by the Learning Resources Council of the 
Alberta Teachers' Association is presented as a sample of a kind of article that can be 
submitted to local specialist publications, community papers, and educational 
documents. This article appeared in Emergency Librarian, vol. 1 1 :4 

The group was asked to critique the statement and see how it could be adapted to 
meet the current scene in Latvia. It was observed that most of the material could be used 
exactly as it appears, with the revision of the place name in the sections on "Deficiency" 
and "Effective Programs" 

The section on "Goals of Schooling" would have to be deleted or revised with an 
appropriate quote from Latvian education documents. Several members felt that a 
similar quote could likely be found in current Ministry documents on curriculum change. 
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Under "Critical Time", one needs to be certain that the reason is congruent with 
the Association's current beliefs. 

The sections under "Elections" would not be appropriate unless an election were 
actually taking place, and this document was being used to raise political awareness. It 
should be deleted from this document. The strength of the appeal would still be found in 
the remaining statements. It was strongly suggested that an Editing Committee should be 
established by the LSBA and that this statement be distributed to be released in the first 
issue of several fall publications. 



12.16 Teamwork 

This next quote is designed to remind participants that everyone brings a strength 
to the team. All four bones have a role to play. When we see these characteristics as 
negative, we miss the 'power' of the statement. It is the responsibility of the President to 
use the strengths of these people effectively to get a message across to the membership, 
to the administration and to the community in general. 




The body of every organization 
has four bones: 

• Wishbones — those who wish someone else 
would do all the work. 

• Jawbones — those who do all the talking but 
little else. 

• Knucklebones — those who knock everything 
anyone else tries to do. 

• Backbones — those who get under the load 

and do all the work. — Nebraska Smoke-Eater 
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12.17 Ten Commandments of Human Relations 

We all like to work with 'positive' people. These guides will help us attract people 
to our team. Try these in on your family, in your library, in your school, and in your 
advocacy campaign. 

1. SPEAK TO PEOPLE - there is nothing so nice as a cheerful word of 

greeting. 

2. SMILE AT PEOPLE - it takes 72 muscles to frown, only 14 to smile 

3. CALL PEOPLE - the sweetest music to anyone's ears is the sound of his / her 
own name. 

4. BE FRIENDLY and helpful - if you would have friends, be a friend. 

5. BE CORDIAL - speak and act as if everything you do is a genuine pleasure. 

6. BE GENUINELY interested in people - you can like almost everybody if you 

try. 

7. BE GENEROUS with praise - cautious with criticism. 

8. BE CONSIDERATE with the feelings of others - there are usually three sides 
to a controversy: yours, the other person's, and the right side. 

9. BE ALERT to give service - what counts most in life is what we do for others, 

1 0. ADD TO THIS a good sense of humour, 

a big dose of patience, 
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4. Help each other win and take pride in each other's 
victories and successes. 

5. Speak positively about each other and about your 
school and students at every opportunity. 

6. Maintain a positive attitude no matter what the 

circumstances . 

7. Act with initiative and courage as if your life 

depends upon it. 

8. Do everything with enthusiasm - It's contagious. 

9. Have faith in yourself - never give up. 

10. Whatever you prize or treasure most in your life 

and in your work - give it away, so that it can 
come back to you multiplied. 

11 . Have fun ! ! 



12.19 Summary 

This group of leaders representing the length and breadth of Latvia 
represent a talented group. They are energetic and creative. 

In this seminar, they have demonstrated some new skills and much renewed 
confidence that they can make a different for education in this country. 

The final advice to them is 



Vet not {xMow where/ the/ path/ may lead/, 
(get, Ln&tead/, where/ there/ Cy net path/ 
A nd/ leave/ a/ trad/. 
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12.20 Evaluation 

No formal evaluation was completed. 

Oral and personal feedback from the group indicated a positive response 
and encouragement to undertake an important task. 

The true measure will come in their actions. 

Many participants indicated that they recognized that the skills, techniques, 
and strategies practiced in this session could be used on a daily basis in their school 
library & information services programme. 

It would have been more gratifying if there could have been a MOE officer 
responsible for SLIS participating with the group, encouraging them, and helping 
them through the rough spots. However, representation from the National 
Library Children's Centre will be a strength and encouragement to the leaders and 
workers. 
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13. Infrastructure and Networking Discussions 

13.1 Participants in this meeting were: 



No. 


Participants 


Position 


1 


Marite Jankevica 


University of Latvia, LIIS Project, Libraries 
Specialist 


2 


Gatis Pogulis 


University of Latvia, LIIS Project, Head of Group 


3 


Arturs Zogla 


University of Latvia, LIIS Project, Programmer 


4 


Irina Stale 


Liepaja City School Board, Librarian-Consultant 


5 


Inga Belinska 


IstTce Secondary School, Librarian 


6 


Linda Langenfelde 


Jelgava School Board, Librarian 


7 


Sandra Ventere 


University of Latvia Library, Head of Branch 


8 


Elvira Vevere 


University of Latvia Library, Vicedirector 


, 9 


Elfa Pumpure 


Saldus District School Board, Head of Consultancy 
Office 


10 


lnita Luka 


Ziemejvalstu Gymnasium, Head of Library 


11 


Lasma Geidane 


Jelgava District Council School Board, Main 
Specialist 


12 


Marija Stradipa 


Ventspils City School Board, Consultant on Text 
Book Collection 


13 


Liene Katlapa 


Talsi Secondary School Nr 2, Librarian 


14 


Iveta Jatniece 


Mazsalaca Secondary School, Librarian 


15 


Kristine Kruze 


Salaspils City Library, Coordonator/Consultant of 
Riga Rural District Libraries 


16 


Daiga Rokpelne 


Valmiera Central Library, Director 


17 


Andris Vilks 


National Library of Latvia, Director 



13.2 The meeting was held from 10:00 a.m. until 3:00 p.m on Thursday, 17 May 2001 at 
the Continuing Education Centre. 

13.3 The Objectives for the meeting were: 

1 . To consider the current networks for teacher & Administrative support 

2. To discuss the scope and kinds of Information Networks currently being 
developed 

3. To facilitate a Needs Assessment for local professional development 

4. To investigate sources of support for local professional development activities 

5. To examine the concept of the Teacher Advisory Centre 

6. To encourage collaboration among the various agencies 
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13.4 Background materials 

To aid the participants in establishing a framework for the discussions, a brief 
presentation was made using materials from the Pilot Project 2000 Report, with 
particular attention to the following sections: 

Components of a Modem School Library Programme, p. 73 
Definitions, p.55 

The following documentation generated for use in the current series of seminars 
was also used to facilitate discussion 

Ministry Support Relationship Chart (Item 11.5, this report) 

Managing Information Competencies (ILS) ( Appendix 16.3) 



13.5 Roles & Responsibilities Represented in the Discussion Group 



Regional Officers 

Computer Technology 
Teacher 

K - 12 Classroom 
Teacher 



School Librarians 



District Resource 
Centre Officer (s) 




Technology 

Media Production 
Software Production 
Automation Systems 
Networked Projects 
Training Specialists 



Librarianship 



Associations 

LSBA 



National Public Special 
Librarian Librarian Librarian 

Advisor / 

Consultant 



University 

Librarian 

& 

Department 

Librarian 



13.6 Current Collaboration Samples 

Each participant was invited to describe his / her work situation and 
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responsibilities, and to provide an illustration of sharing and collaboration efforts that 
have been undertaken with the past year. The following list is a brief summary of some 
of the statements. 



1 Working at a District Resource Centre there are many opportunities to 
collaborate with the pedagogical and methodological consultants as new text materials 
are introduced, and as teachers are brought together to work in groups on new teaching 
methods. 

2. Working closely with the computer teachers it is possible to iron out the 
technical problems that occur in the computer / reading room / data bases which links the 
activities of the central library and the classrooms teachers. 

3. Close collaboration with a regional library has made it possible to have a 
common reading room, shared collections and an integrated library in a newly developed 
college. A joint / networked catalogue is very helpful in getting resources used more 
effectively. 

4. Regional Office staff have responsibilities to assist schools in textbook 
evaluation and selection. In addition, specialized collections in children's literature and 
school library sample materials can be made available for schools to examine and choose 
according to their budgets. 

5. In large centres like the Riga District there are 44 public libraries, with 
approximately 30 schools with no person responsible for the SLIS. Efforts are being 
made to get the heads of local government to understand the changing philosophy of 
education, to get the various levels to work together, and to begin to make information 
networks viable. 

6. The District Resource Centre works closely with colleagues at the Teacher 
Training College to organize training sessions and seminars for local personnel, with 
particular attention to automation. 

7. District Resource Centre personnel belong to the LSBA and act as a 
communication link between the national body and local groups and individuals. This is 
carried out by attending seminars, consulting with neighbouring districts, preparing 
reports, offering proposals, and meeting with local teacher-librarians. 

8. As a school librarian, with a computer available, the catalogue data has been 
entered. Cooperation with the computer teacher and other experienced teachers in 
planning activities to make effective use of information, there has been much 
encouraging success. An home page is anticipated shortly. 

9. University Librarians are keenly aware of students who come with some 
information literacy skills and others who are quite innocent of the value of the library. 

It is often necessary to offer special courses for first year students. When they are 
encouraged to attend by a Faculty member, the response is more positive. 
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10. Academic staff who are older are less inclined to use the library in the pattern 
of information literacy. It is difficult to get them to cooperate in planning and 
implementation of any assignments. A few professors have been helpful in 
demonstrating alternative approaches to long written papers. There is great isolation 
among the Faculty members. Only a few have shown interest in using the electronic 
technology. 

1 1 . There is general enthusiasm for the electronic catalogue among the younger 
students, although some older students and many older Faculty still prefer the older 
printed card version. The degree of access to the OP AC is dependent on the number of 
computers that are available to be networked. An effort will be made in the fall to get the 
OP AC mounted on the terminals in the computer science laboratories. A home page is 
needed for the library so that the OP AC can be mounted, and be accessible by off-site 



12. Rotating seminars from school library to school library gives colleagues an 
opportunity to see how different sites are arranged and managed. Whenever a peer 
attends a seminar or training session, the expectation is that a report or seminar will be 
given to the people in the local area. 

13. Arranging to have senior secondary students as readers in the local college 
library and at the regional public library has been advantageous. 

14. Developing good relations with publishing houses has generated seminars 
with authors (fiction and non-fiction), book promotions, and awareness by the students 
and staff of new materials. The role of the author, illustrator and publisher have been 
explored in some seminars. 

15. Inviting the Children's Librarians to come to the school library on special 
occasions has been valuable in encourage elementary school children to sign up for a 
borrower's card, to participate in shared festivals and events, and to become more aware 
of the kind of materials needed for school projects. 

16. Regional Education Centres are depository centres for official publications 
from the Ministry, e.g laws and regulations. These materials are available to the local 
government officers, to the Principals, and to the community in general. 

1 7. Depending on their expertise, some Regional Education Officers provide 
workshops related to the application of automation to the school office and to the school 
library, or other information technology needs of the community. 

18. Regional Officers are in a position to work closely with peers in other regions 
Planning together for shared services, funding proposals, joint workshops can be 
advantageous. 

19. Working in isolated school libraries is very challenging. Key collaborators 



users. 
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are the Principal and friendly teachers. Cooperative teachers make it possible to use 
resources effectively. Getting Departments to understand the new role of the teacher- 
librarian comes with modeling and practise. 

20. Working alone in a very large school, it is difficult to develop connections 
with peers. Sometimes the only cooperation is to keep the public libraries and special 
libraries aware of the kinds of assignments the students are beginning (if one knows well 
enough in advance). Shortage of staff to do the clerical and technical work is a major 
problem. 

21 . Through the Ministry of Education and the Faculty of Computer Science 
there are a number of collaborative and new projects. For more information, participants 
were encouraged to check the website at < http://www.liis.lv > , by electronic mail at 
info@liis.lv . or by phone at 703-4488. Three representatives from the project were 
participants in the sessions. 

The Projects described included: 

- Infrastructure Project 

Some funding is available to develop computer classes in the Regional 

Information Centres 

- Software Project 

The School Office Software Management project is moving quickly. 

This project is funded by MOE. 

The School Library Software project is moving carefully 

- Training Programs 

There are regular and intense sessions on the use of the software. 

Teacher-librarians have opportunity to develop basic computer skills 
in word processing, data base management, and Power Point. 
There is limited time to practise at these sessions and individuals 
are expected to continue their development in their own time in 
their schools. 

Materials for Teaching 

There are now about 1 5,000 pages of material on the web site for use by 

teachers, and accessible to libraries. 

22. The National Automation Library Project 

This project is at the vision stage, with the first conceptual proposals now 
being harmonized.. More information is available at http://www.linc.lv 

23. Informatization of Local Governments 

The following outline of proposed networking that is under discussion was 
also shared. It too is in the conceptual stage, although some parts may already be 
operational in parts of the country. 

Recently there have been discussion regarding the "E-Govemment" 



LATVIA / NORDINFO School Library Development Project May 2001 



68 



proposals. There has been very positive support for the idea that these services should 
be provided through local Public Library access points, possibly networked or combined 
with Regional Information Centres. 



Regional 


Regional 


Regional 


Education 


Information 


Scientific 


Resource 


Network 


& Information 


Centre(s) 




Libraries 


and / or 


District 

Resource 
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[Draft discussion diagram only] 



Summary: 

When the results of the sharing was completed, there was a fine array 
of cooperation currently being undertaken, mostly by individual initiative. 
This energy needs to be accessed, nurtured, and co-ordinated with clear 
national and local priorities in mind. 



13.7 The Needs for Teacher, Teacher-Librarian and Administrative Professional 
Development 

The group then participated in a brainstorming activity, combined with some 
categorization to identify the areas of professional growth. The following shows the 
collective wisdom of the group. 

1. More knowledge about what is happening in technology, and changes in education 

2. Courses for credit in these new, and specialist areas 

3. Regular information to teacher-librarians about what is new, and what works 

4. Understanding by the teacher-librarian of the NEED FOR NETWORKS 

5. Changing names and changing roles, e.g. Information Literacy Co-ordinator; 
Knowledge Common 

6. Acceptance of the "change agent" role by teacher-librarians 
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7. How to access the networks: Technology, Skills, Money 

8. Good Internet infrastructure: Technology 

9. School home pages 

10. Computers in the school libraries, to manage CD-ROM databases, access Internet, use 
for OPAC, word processing, library management activities 

11. Time to work with technology; explore websites; help teachers and students 

12. Understanding and Support for need for change in role and work load by supervisors 

13. Clarification of the Role of the Teacher-Librarian, by MOE, Administrators, teacher 

peers 

14. Philosophical support from MOE, in policy statements, media information, theory 

and action 

15. Professional and technical staff to ensure maintenance roles 

16. Clerical and secretarial support in SL1S 

17. Demonstration and research projects through MOE and Faculties of Education, 
Pedagogical Academies to show implementation of Independent Learning Skills; 
Cooperative Planning and Teaching; Big Six; Differentiated Staffing with Teacher- 
Librarians and Clerical support 



13.8 Addressing the Knowledge Issues 

The following ways to address the need for more knowledge about changes in SLIS, 
technology applications and implications, and infrastructure development included: 

1 . Sharing information from this learning experience 

2. Writing a report to one's supervisor; meeting to discuss the contents; drafting and 
offering recommendations for action 

3. Attending relevant courses at the university, colleges and academies 

4. Identifying kinds of seminars that are needed, and communicating that need to CEC 

4. Applying to go to national, regional or international conferences, 

both in virtual and actual attendance 

5. Applying for travel grants from both local and external sources 

6. Reading professional literature from Latvia and abroad 

7. Using the Internet to identify 'cutting edge' ideas and techniques 

8. Offering to facilitate seminars in areas of personal expertise 



13.9 Prioritizing Infrastructure Needs 

1 . Computers in the libraries, for library operations and information retrieval 

2. Computers for student and teacher use in the school library 

3. Electronic home pages and web sites 
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4. Networking schools through District Resource Centres 

5. Developing electronic networks with local public libraries 

6. Acquiring CD-ROMs and related readers in the school libraries 

7. Developing Intranet systems within the schools 

8. Regional Information Networks 



13.9 Comparing Roles & Responsibilities 

A fruitful and productive discussion followed regarding the comparison of the 
roles and responsibilities of Computer / Technology Teachers and the modem role 
for the Teacher-Librarian. The following chart emerged. 
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13.10 Teacher Centres / District Resource Centres 

The role and function of District Resource Centres was discussed. Material was 
drawn from previous observations (see Report 2001 item 8), from discussions in 
seminar for Managers (Report 2001 item 10), and from the Appendix document 
16.9,16.10,16.11. 

It is apparent that this topic needs further investigation, and suggestions that the 
MOE organize a seminar on this matter was recommended. 

The need for leadership in SL1S at the Regional level and at the District level is 
very apparent. To make wise choices, the best information should be co-ordinated from 
knowledgeable leadership about the modem SL1S concept. 



13.11 Summary 

Infrastructure planning be must be undertaken by leaders with vision, knowledge, 
and influence. 

It is imperative that these plans be communicated with colleagues working in the 
field, and that they are consulted in the development of the plans. 

Commitment to a concept is closely allied to ownership for its components. 

Teamwork will enable the effective implementation of electronic technology 
networks and support services to become a reality in Latvia. 

As SL1S personnel join the technology movement and integrate it into their new 
role, they will find new levels of respect and involvement in the education community. 
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14. University Faculties and Administration Meeting 

14.1 Participants included: 

Dr. Juris Krumins, Vice Rector, University of Latvia 
Dr. ValdisMuktupavels, Vice Dean, Faculty of Philology 
Dr. Baiba Sporane, Head, Dept of Library Science & Information 
Dr. Dace Markus, Department of Philology & Psychology 
Dr. Iveta Gudakovska, Continuing Education Centre 
Maija Treilone, Translator, Dept of Modem Languages 
Marete Purime, Librarian, Dept of Library Science & Information 
Doctoral Students: Dina Paklna and Vineta Gerkana 

14.2 The meeting was held on Friday, 18 May 2001 

in the Dept, of Library Science & Information. 

14.3 Notes 

1 . Dr. Sporane reviewed the scope of the 2000 and 2001 Projects 

2. Mr. Brown commented on the scope and activities in each seminar 

3. Mr. Brown presented a collection of materials that had been brought for use in the 

seminars. These materials were donated to the Dept of Library Science. 

4. Materials that should be considered for translation, and for use in the Faculty of 

Education and Dept of Library Science programmes were prioritized 

5. Training needs for teacher-librarianship were explored in discussion, including: 

Specialist programme in Teacher-librarians in DLIS 

- Joint Faculty appointments in Education and Library Science 

- Modelling effective teaching with electronic technologies in all faculties 

- Field training programs of continuing education 
Special credit courses from the CEC 

6. Potential Research / Model / Demonstration Projects were recommended 

as a way to introduce the modem school library and information services and 
role of teacher-librarianship to Administrators and teachers. 

7. Dr. Krumins summarized the work, and commended Dr. Gudakovska for her 

initiative in developing these projects. 
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15. Recommendations 

1 . That seminars be arranged with the Dean of Education and Directors in other 
Pedagogical institutions to explore: 

Modern School Library & Information Services 
Role of Teacher-Librarians 
Teaching with Technology 

Independent Learning Skills & Curriculum / Methodology Implications 
Integrated teaching of ILS and Problem Solving Skills 

2. That meetings be held with the Ministry of Education officers, specially in the area of 
Curriculum Development to explore the topics in No. 1 above 

3. That meetings be held with the Ministry of Education officers responsible for school 
accreditation to begin a review of the criteria for school library staffing, facilities, 
collection and programme components 

4. That meetings be held with Headmaster's Association officers to discuss the issues 
addressed in item 1 and 3 above. 

5. That specialized training programmes for teacher-librarianship be initiated through 

University programmes including 

Revisions in current DLIS curriculum 

Joint instructional appointments among DLIS, Education and Computer 
Science Faculties 

- Master of Teacher-Librarianship as a joint degree among DLIS, Education 
and Computer Science Faculties 

Immersion Certificate Programme for teachers to become Teacher-Librarians 
or Teachers-in-Charge of School Libraries 

6. In-depth seminars at the Continuing Education Centre, with credit for application to 
further degree study, in the areas of 

- Independent Learning Skills 

- Cooperative Planning and Teaching 
Resource-Based Learning 

- Technology in Teaching 

- Web page Development 

- Automation in the School Library 

- Organizational Change Theory and Practise 

- Facilitator Skills 

- Writing for Publication 

Thematic Approach to Using Children & Young Adult Literature 

- Reading Motivation 

- Using Electronic Databases in Teaching and Research 
Using Electronic Search Engines in Teaching and Research 
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7. That regional seminars be organized by CEC, for University credit or non-credit, in 
centres where there are Teacher Colleges or through District / Regional Resource 
Centres, on topics as outlined in no. 6 above. 

8. That follow-up visits be made to the school or agencies represented in seminars in 

2000 and 2001 to obtain feedback, and to assist in evaluating current plan of 
action programmes. 

9. That regional meetings be initiated with alumni from Project 2000 and Project 2001 

and the LSBA to obtain feedback, provide mentoring, and networking within the 
regions. 

10. That continuing Networking Infrastructure discussions be held to make 

recommendations for the next stage of SLIS development in collaboration with 
the National Library and the Faculty of Computer Science 

1 1 . That evaluation of publications for translation and distribution be done by Faculty, 
LSBA and MOE officials, with priority being given to the following three titles: 

Where Did you Find That ? 

- Focus on Research 

Independent Learning Skills: Scope and Sequence 

12. That a committee be developed to approach the Principals / Vice Principals / 
Directors / Headmasters / Consultants and MOE personnel to organize a conference 
or conference sessions on 

Using Information Technology in the Teaching Process 
Modern School Library & Information Service Programmes 
Changing Strategies in Curriculum Development Implementation in Schools 
Developing Skills to Make Students Independent Learners 
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APPENDIX 16.1 

B INSTRUCTIONS FOR PROJECT LEADER 




I. General guidelines 



The responsibilities of the project leader are the following: 

1 . To lead the project in accordance with the project plan and possible other directives, and 
to make sure that the project is completed within the stated timetable: 

The project must start before Date: {5_ 

The final report must be submitted before Date: Jllux, X&fl/ 

2. To authorise all project expenses including travel costs. 

3. To keep continuously informed about the financial status of the project. 

4. Any deviation of the time plan, economy or the contents of the original project plans must 

be reported to NORDINFO. Reallocation of project money cannot take place without 
prior approval by NORDINFO. 

5. The project leader is bound by the professional secrecy obligation with regard to cases 
which should be treated with confidentiality. The secrecy obligation remains in force after 
the project is finished. 

II. Publication rights 

6. NORDINFO reserves the right to publish and make available its project reports. 

7. NORDINFO has the right to have the project reports translated into other languages. The 

copyright to translated reports belongs to NORDINFO. 

8. NORDINFO has the right to transfer the publication rights to a third party. 



III. 

9. 



10 . 

0 

ERIC 



Rules concerning manuscripts. 

The manuscripts must be delivered in a form that complies with NORDINFO’s 
guidelines. The manuscript should contain a summary in a Nordic language as well as in 
English. If necessary the author should be prepared to read the proofs. 

In the case that the author and the project leader are not the same person, the project 
leader is responsible for the author’s signature of copyright agreement and manuscript 
handling before NORDINFO receives the material. 
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1 1 . Deviations from number ten are ontypcWSbf&hrough a contract between the copyright 
owner(s) and NORDINFO. 

12. ' If the project results are to be published by the grant recipient the publication must 

contain information about NORDINFO's financial contribution to the project, preferably 
in the preface or on the back of the title-page. The total of 14 copies of the publication 
must be sent to NORDINFO secretariat. 

13. After signing, please send these instructions to 



NORDINFO 

P.O.Box 237 (Fabianinkatu 34) 
FIN-00171 HELSINKI 
FINLAND 



14. 



Project leader: 



Name: 


C_£. JL 




Address: 


3^03 . S* OWL 






'CS ( 3 A- 2C-ii' 




Telephone: 


J.C "/ - JSV - 2 O 




I have read the 


instructions and accept them hereby 






29 ■ OH - Zoc. i 




Place 


Date 
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APPENDIX 16.2 

DOCUMENTS PROVIDED FOR PROJECT 

Allen, Christine and Mary Alice Anderson, Editors. Skills for Life: Information 
Literacy for Grade 7 - 12 . 2nd edition. Professional Growth Series. 

Linworth Publishing, 1999 237 p. ISBN 0-938865-84-6 

Black, Howard and Sandra. Organizing Thinking: Graphic Organizers 
Critical Thinking Press & Software, 1 990. 

24 photocopied pages / charts (excerpts only) 

Bradley, Gary. Using Student Talent to Enhance Modalities of Student Learning. 

Working paper for National (US) High School Association Conference 2000 
14 p. 

Brown, Gerald R. Library Volunteers: Developing a Winning Team. Working 

papers for a presentation at the 1ASL Conference in Mai mo, Sweden, August 
2000 

Canada. Association for Teacher-Librarianship in Canada (ATLC) and Canadian School 
Library Association (CSLA). 

Students ’ Information Literacy Needs in the 21 st Century: Competencies for 
Teacher-Librarians (1998) ISBN 1-896366-07-4 8 p. 

Canada. British Columbia. Ministry of Education. Evaluating, Selecting and 

Managing Learning Resources: A Guide. Published by B.C. Ministry of 
Education, Learning Resources Branch, Victoria, B.C. 2000 
1 SBN 0-7726-4 102-1 ] 30 p. Charts 

Canada. Manitoba. Winnipeg School Division No. 1. Library Media Services. 

Literary and Cultural Appreciation Programs, 

Vol. 1: Scope and Sequence. 2 nd ed., 1994. ISBN 0-921-759-39-8 49 p. 

Vol. 8: Genre: A Bibliography of Representative Titles K- 12 1 988 

Canada. Ontario. Ministry of Education. Partners in Action: The Library Resource 
Centre in the School Curriculum. 1982 ISBN 07743-7532-9 52 p. 

Canada. Ontario Library Association. School Library / Public Library Co-operation 
Project. The Case for Co-operation. January, 1995. 27 p. 

Canada. Saskatchewan Professional Development Unit. / Saskatchewan Instructional 

Development and Research Unit. Where Did You Find That ? Resource - Based 
Learning. Instructional Strategies Series No. 8 ISBN. 0-7731-0233-7 1992 
36 p. 
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Farmer, Linda S. J. Partnerships for Lifelong Learning. 2nded. Professional 
Growth Series. Lin worth Pub., 1999 ISBN 0-938-865-79-X 125 p. 

Goldman, Linda. Helping the Grieving Child in School. Bloomington, Indiana: Phi 
Delta Kappa Educational Foundation Fastback Series no. 460. 

ISBN 0-87367-660-2 40 p. 

Hardin, Carlette Jackson and E. Ann Harris. Managing Classroom Crises. 

Bloomington, Indiana: Phi Delta Kappa Educational Foundation Fastback Series 
No. 465. ISBN 0-87367-665-3 48 p 

Jarvey, Dean. The Changing Role of Centralized Instructional Media and Materials 

Centres in Alberta: A Project in fulfillment of the requirements of the Master of 
Education Degree at University of Calgary, Alberta, Canada, 2000 62 p. 

Kasowitz, Abby S. Using the Big6 to Teach and Learn With the Internet. Linworth 
Publishing, 2000 ISBN 1-58683-007-4 160p. 

Lance, Keith Curry. “ Measuring Up to Standards: the Impact of School Library 

Programs and Information Literacy in Pennsylvania Schools, by K. C. Lance and 
others. US. Pennsylvania. Department of Education, 2000. 

101 p ( Full document) 26 p. (findings and summary) 

Lloyd, Ann. Just ‘til I Finish This Chapter .. Tips and Practical Advice for Nurturing 
Young Readers. Know More Publishing, New Springfield, Ohio. 2000 
ISBN: 0-9701182-9-5 158 p. 

Matz, Eleanor. Enhancing Resource-Based Learning Through Technology. ” 

Folder of resource materials used in a presentation at Saskatchewan School 
Library Association Conference, May 2000. Variously paged; unbound. 

Melton, Louisa, et al. Improving K-8 Reading Using Multiple Intelligences. 

Bloomington, Indiana: Phi Delta Kapan Educational Doundation Fastback Series 
No. 448. ISBN 0-87367-648-3 33 p 

Moore, Penny. Towards Information Literacy: One School ’s Journey - Research 

Report of a Project in Island Bay Primary School in New Zealand. New Zealand 
Council for Educational Research, 2000. 

ISBN 1-877140-75-9 146 p. 

Nosbush, Linda. Strategies for Information: Resource-Based Learning. 

Presentation material developed for teachers and librarians in Saskatchewan 
(Canada) Rivers School Division No. 119. 

Un-numbered transparency master pages, and bibliography. 

Pennell, Victoria. Information Literacy: An Advocacy Kit for Teacher-Librarians. 




so 



LATVIA / NORD1NFO School Library Development Project May 2001 



79 



Association for Teacher-Librarianship in Canada, 1997 
ISBN 1-896366-05-8 variously paged 

Sparzo, Frank J. The ABC ’s of Behaviour Change. Bloomington, Indianna: Phi Delta 
Kappa Educational Foundation, 1999. ISBN 0-87367-816-8 91 p 

Tucker, Roberta. Differentiating Instruction: Meeting the Needs of the Gifted and 
Talented. Conference presentation working papers 1 996. 1 8 p. 

US. Association of College and Research Libraries. Information Literacy 

Competency Standards for Higher Education. US. American Library 
Association, 2000. 1 6 p. 

US. Nebraska Educational Media Association. Guide for Developing and Evaluating 
School Library Media Programs. 6 th ed. Libraries Unlimited, 2000 
ISBN 1-56308-640-9 261 p. 

US. Pennsylvania. Department of Education. Pennsylvania Guidelines for School 
Library Information Programs. 1 999 66 p. 

US. Pennsylvania. Fairview. High School. Research Guide, 1997. 32 p. 

Wicks, Ben. 

Born to Read and Cook. 1 SBN 1 -89565 1 -20-4 1 998 

Born to Read and Surf. ISBN 1 -89565 1 -24-7 1 999 

Born to Read and Share on Line ISBN 1-895651-32-8 2000 
Published by Ben Wicks and Associates, Toronto, Canada 
64 p. Ulus, (each) 



MAGAZINES Donated for this Project 

Access: The Magazine of the Ontario Library Association 
ISSN 1201-0472 Vol. 7, No. 3 Spring 2001 

American Libraries: The Magazine of the American Library Assocation. 
ISSN 0002-9769 

Vol. 31, no. 7 August, 2000 to Vol. 32, no. 6, June/July, 2001 

Emergency Librarian ISSN. 0315-8888 
Various issues 

19:1 Sept-Oct, 1991 19:2 Nov-Dec, 1991 

19:4 March-April, 1992 19:5 May-June, 1992 

20.1 Sept-Oct, 1992 20.2 Nov-Dec, 1992 

Changed title to TEACHER-LIBRARIAN 

Feliciter: The Journal of the Canadian Library Association 

ISSN: 0014-9802 46:4 2000 to 47:2 2001 (5 issues) 
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ISSN 1 1 9-8063 1 0: 1 Winter 200 1 1 0:2 Spring 2001 

Knowledge Quest: The Journal of the American School Library Association. 

ISSN: 1094-9046 

28:5 May/June 2000 to 29:4 March/ April 2001 (5 issues) 

School Libraries in Canada: Journal of the Canadian School Library Association 
ISSN: 0-227-3780 Vol. 20 issues no. 1, 2 & 3 2000 - 2001 

School Libraries Worldwide: Journal of the International Association for School 

Librarianship. 

ISSN 1023-9391 6:2 July, 2000 



Magazine Samples only 

Manitoba. Public Library Services. Newsletter 
ISSN 0706-7798 No. 134 June 2001 

Manitoba School Library Association (MSLA). Journal 
ISSN 11287-7163 28:3 Spring 2001 

Saskatchewan School Library Assrx:iation (SSLA) The Medium 
ISSN 0025-8377 40:2 Winter 2001 

Teacher-Librarian Today: Journal of the Alberta (Canada) Learning Resources 

Council 

ISSN 1201-1517 6:2 2000 

Teaching Librarian: Magazine of the Ontario School Library Association 
ISSN: 118-6794 

7:2 Winter 2000 8:1 Autumn 2000 8:2 Winter 2001 
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INTRODUCTION 



This Independent Learni 
document has been developed 
librarians in identifying in 
for the students in their sc 
prescriptive, as it presents 
independent learning skills, 
categories based on the step 



ng Skills 
to assist 
formation 
hool. The guide 
a vide range of 
The skills are 
s in the research 



Scope and Sequence 
teachers and teacher 
skills that are a priority 
is descriptive, not 
possible 

organized into four 
process : 



1. Locational skills - physically finding resources 
and the information in those resources. 



2. Analytical skills - analyzing the topic to be 
researched, developing a research plan, analyzing 
resources for appropriateness and applicability to 
topic, analyzing value of Information in relation to 
topic and purpose. 

3. Comprehension skills - understanding the 
information, considering the information in 
relation to the topic, extracting pertinent 
information, organizing information, seeing 
relationships, making inferences, drawing 
conclusions . 



4. 



Recording, reporting, demonstration skills - 
recording and sharing information. 



Because skill development is cumulative and depends upon 
students' experience and ability level, no attempt has been made 
to specify either grade level or sequencing of learnings. 

It is expected that users will select the specific skills 
for a particular unit of study as appropriate to: 

- the age, grade and prior experience of the students 

- the type of material being used 

- the format of the final product 

An independent learning skills program at any grade level will 
consist of a series of units with each unit reinforcing previous 
learnings while developing a new skill or skills. 

A cooperatively developed school plan for independent 
learning skills will encourage consistency at each grade level 
as well as the sequential development of skills from grade to 
grade . 
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STJLATEG.IE.g_ for HELPING STUDENTS BECOME INDEPENDENT LEARNERS 



INDEPENDENT LEARNING SKILLS 

Independent learning skills are the skills a person needs 
to be information literate - able to identify when information 
is needed and able to locate, evaluate and use information, in 
Ind epend e nt — Lea_r.Ding Ski lls, Volume 1: Scope and Sequence the 
skills have been organized under four headings corresponding to 
the stages in an inquiry process: 

- Locational skills 

- Analytical skills 

- Comprehension skills 

- Reporting, recording, demonstration skills 
Research projects provide an opportunity to: 

- teach independent learning skills in a meaningful 
context 

~ involve students actively in the learning process 

- develop students' skills in 

- higher level thinking 

- media literacy 

- group discussion 

- self evaluation 

When students are given the opportunity to do research projects 
they do not automatically develop the necessary skills. The 
strategies needed to become effective life-long independent 
learners must be taught. 

Skills such as scanning, skimming, notetaking or outlining 
can be learned through demonstration and practice. Skills in 
seeing relationships among facts, in identifying bias, 
stereotyping, assumptions, emotional appeal, etc. can be 
developed through planned listening, viewing and reading 
activities followed by discussion. When the skill teaching is 
done just prior to students embarking on research it meets two 
criteria for effective learning: 



- a real need for learning the skill 

- an immediate opportuntity to practice the skill 




applies from Kindergarten to Grade 12. 
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Research does not necessarily require reading or writing skills. 
It does require an inquiring mind-set. Picture a kindergarten 
class where the students have been enjoying stories with the 
pattern of three. The teacher has told the story The Three 
Bears.. The children are excited about the idea of making child- 
size story characters by drawing around their own bodies. 
However, in discussion, they find they have a problem. They're 
not sure what bears look like. What shape are a bear's ears? 

... legs? ... paws? How long is a bear's snout? ... tail? What 
color is a bear? On a visit to the school library the children 
examine many pictures of bears to find the answers to their 
questions. This activitiy can be planned by the classroom 
teacher and the teacher librarian to develop the following 
search strategy concepts: 

- You can get information from pictures. 

- The library has many pictures of bears in different media 
formats . 

- You may have to consult more than one source to get all 
the information you need. (For example, a frontal view 
of a bear will not give information about its tail.) 

- The information in all sources may not always agree. 

(The teacher librarian included pictures of black, brown 
and white bears). 

- Drawing a picture is one way of recording what you have 
learned . 

This focus on skill development should continue through the high 
school level. Each research project should be planned for the 
development of new skills and for the application of previously 
learned skills to more complex material or more controversial 
issues or problems. 

However, it is not enough to teach independent learning 
skills and provide for the practice of these skills in the 
meaningful context of a research unit. To help improve their 
performance students need feedback on their level of skill 
attainment. For example, one way to evaluate students' 
notetaking skills is to have their notes handed in for diagnosis 
of specific strengths and weaknesses. 
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ACTIVE STUDENT INVOLVEMENT 

The general aim at every grade level should be to move from 
teacher/teacher librarian directed activities to those that are 
more student directed. For example teacher-assigned topics can 
be expanded through group brainstorming/ classifying and 
categorizing of questions. Other areas where group or 
individual decision-making can be built into a research unit 
include: 



- planning of a search strategy 

- division of tasks within a group 

- selection of materials 

- analysis and organization of information 

- selection of media formats for reporting 

- evaluation of individual and group work 

At the most advanced level students, individually or with peers, 
would be responsible for making the decisions at every stage in 
the research process, from selecting a topic and developing a 
research plan to establishing criteria for peer and self 
evaluation. The teacher and teacher librarian, using pre- 
established evaluation criteria, would monitor the students’ 
performance at specified stages in the process, providing 
guidance and and instruction as needed. 



HIGHER LEVEL THINKING SKILLS 




Frequently student researchers are involved in mere fact- 
finding exercises rather than true inquiry. Good research 
BiLP jects a££ stated as Questions, not tODics. They require 


students to probe, make choices or address a problem or issue. 
Consider the difference in level of thinking required by topic 
versus question in the following examples: 


TOPIC: 

QUESTION: 


Selkirk settlers 

How did the arrival of the Selkirk settlers 
affect the lives of the people already living 
in the Red River area? 


TOPIC: 

QUESTION: 


Feudal society 

What major changes distinguished the feudal 
society from earlier societies? 


TOPIC: 

QUESTION: 


World landforms 

What is the relationship between the world 
pattern of landforms and the world pattern of 
population distribution? 


TOPIC: 

QUESTION: 


Multlculturallsm 

What are the advantages and disadvantages of c 
multicultural society?* 
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The topics give the students little focus. They set the stage 
for the copying of information without a clear purpose in mind. 
The questions, on the other hand, require the students to 
analyze, compare, classify, perceive relationships, infer, 
hypothesize, evaluate, etc. The students must decide what 
information they will need in order to answer a question. This 
will involve the brainstorming of supplementary questions. 

Facts will need to be gathered but now the search will have a 
purpose and direction. In addition, the information gathered 
will be USED. To answer a question or solve a problem facts 
will need to be examined, relationships considered and 
conclusions drawn. 



MEDIA LITERACY SKILLS 

Research projects should be organized to encourage students 
to seek information from a variety of sources, both inside and 
outside the school - books, newspapers, magazines, audio visual 
materials, artifacts, realia, computer data bases, individuals 
and institutions. 

The end result of the research process should be the 
sharing of one's information and conclusions with others through 
speaking, writing or using the visual and aural arts. This 
basic principle applies from Kindergarten to Grade 12. For 
example, at the secondary level, research paper findings should 
be shared in some way, not just handed in to the teacher for 
marking . 

The decision regarding the format of a presentation should 
involve consideration of reporting techniques most appropriate 
for the message. Students, therefore, need to be aware of the 
variety of oral, written and audio visual reporting modes that 
are available. Skill instruction should include, as needed, 
training in media literacy and media production. 



GROUP DISCUSSION SKILLS 

Research projects provide a ready-made opportunity to 
integrate cooperative learning strategies. Using the Sharans' 
group investigation model^ students are organized into research 
groups which discuss and decide: 

- what they need to investigate to solve their problem 

- what resources they require 

- who will do what 

- how they will present their information to the class. 

The actual research is done individually or in pairs with group 
members coming together to share their information: discussing, 
clarifying, evaluating and synthesizing ideas to decide on their 
conclusions and message. 



0 
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The pre-teaching and practice of group discussion skills Is 
needed in order for cooperative groups to work together 
effectively in completing their task. Those skills include 
strategies such an initiating, opinion seeking, opinion giving, 
active listening, paraphrasing, consensus testing, encouraging, 
harmonizing, compromising, etc. 



EVALUATION SKILLS 

Both self evaluation and the ability to offer constructive 
criticism are life skills. Every research project should 
involve students in the evaluation process. Using the group 
investigation model, described above, students' presentations to 
the class are evaluated by their audience using previously 
established criteria. Students should also participate with the 
teacher and teacher librarian in the evaluation of their own 
performance and product as well as the effectiveness of their 
group Interactions. 



COOPERATIVE PLANNING AND TEACHING 

Classroom teachers and teacher librarians share the 
responsibility for helping students develop independent learning 
skills through resource-based learning. Collaboration in the 
planning, implementation and evaluation of research units helps 
ensure : 



- adeguate materials will be available 

- independent learning skills instruction will be 
integrated into every subject area 

- more individualized guidance is available for students 

An additional advantage of collaboration is the sharing of 
teaching tasks with another adult. Components of the unit to be 
considered at the planning stage can Include: 

- the teacher's aim and specific objectives for the unit 

- materials appropriate to the objectives 

- independent learning skills students will need to use 
to complete the project 

- skills which must be taught, reviewed or reinforced 

- techniques for helping students to define their topic 
and develop efficient research strategies 

- preparation of study or research guides 

- evaluation procedures to assess 

- learning outcomes 

- level of skill development 

- effectiveness of the unit design. 
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Advance planning can ensure that both library space and the 
teacher librarian's time can be booked at appropriate intervals 
in the unit for skill teaching and research activities. 



CONCLUSION 



Students have no time to waste in sterile fact-finding 
exercises whose end product is simply an assignment to be handed 
in for marking. Research projects have the potential to 
motivate learning and to develop life-long independent learning 
skills. Let's realize that potential! 
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INDEPENDENT LEARNING SKILLS: SCOPE AND SEQUENCE 



NOTE: All categories of skills apply to information in 

any media format: 

- print 

- audio ( in-person presentation, tape) 

- visual (maps, graphs, charts, photographs, 
cartoons, filmstrips, moving pictures, etc.) 

- human resources 



- community resources 
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- computer data bases, etc. 
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Locat ional Skill s 



1. Understand locational signs and labels. 

2. Understand and use alphabetical order of letters and 
words : 

2.1 Single letter 

2.2 Second letter 

2.3 Third letter and beyond 

2.4 Special rules 

3. Understand how material is arranged in a library. 

4. Use card catalogue (or computer data base) to locate 

material. 

5. Understand functions of parts of a book and use 
effectively : 

5. 1 Title page 

5.2 Table of contents 

5 . 3 Index 

5.4 Glossary 

5.5 Preface, forward, introduction, afterward 

5.6 Footnotes 

5.7 Pagination 

5.8 Illustrations, graphs, charts, etc. 

5.9 Bibliographies 

5.10 Appendices — 

6. Identify logical alternative headings when chosen 
subject heading is not in card catalogue, computer 

data base or index. 

[__[ 





Continued ... 



Locational Skills, continued .... 
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7. Make efficient use of dictionaries: 








/ ♦ Jl nJJL. xugeu — - 








/ • z uriaDr xugea 








/ « <J ldX 1 klCU 








/ « J « J. r XL* LUX. lal UlCLlundi lcS 








/ ♦ J uUDJGCt QlCLlOnoi 165 








d i oyr 3pn jl Ca i ^ ^co^ropnicoix ^ 6 lc * 








/•o«o r Ulciyil lanyUayc ulCLlOnal. 16S 








/ • O • < i X JluDaUr X 

8. Make efficient use of encyclopedias: 








o • x vjuiulo uii 








0*4 OUlUC VUlUD 








O ♦ J 1 IlULALu 








o«i wt ubo r c rerences — ~ 








O • J IvLj^ WUiUb 

fl C i nn<; anH cnh hpaH ^ nnc: _____ 








o*o ncau 1 1 ly s auu dluj ilcaUlliyD 

8.7 Subject encyclopedias 

A 7 1 pmpp — — 








O • / • X OLICIILC 

A 7 7 Mi !<*; i r ^ ^ ^ ^ 








o • / « JL nUkilL 

etc. 

9. Make efficient use of ready reference sources: 

Q 1 1 scPC mane ry 1 nhoc oorc 








-7 • JL n L. laDCO y lliapo f yi UUCb f yaZiC lccid ~ — — 

Q 7 Hi manare uparhnnlfc f ar*f Knnlrc 








j • s- niiim icico f ycai uuu/\ o j laL L UUU/\kD _ — _ — 

Q T U ^ V\aa1^ a m «-* r\i 1 c* _ _ __ _ _ _ 








5 * j nanaDooKs, nvanuaxs 

Q A L ’ i q 1 /-*• ■» 1 a q , , ,, , 








./ * *i r lciu guxaes 

Q R n/\i m y nma 4~ *->• 1 m — » 4- ■? ___ = 








-7 ♦ u uov6r niiicn l puoi 1 cd l i ons 

Q C. Qfaf i pal ennyppe __ 








J • v uUdLluLlUul uUUILCD 

A 7 nt’hpy prv 1 1 opt- 1 i ;n Lr <-» _ _ _ _ 








J • / ULUCI LUllcLLl VC WU.LK.iD 

Q 7 1 Rnnif c nf rmni'af - 1 nnc _ _ _ 








_7 • f • X JDUUKiD UI yUU Let L X UlliD 

Q 7 9 Rnnlf e of (^a4*pc _____ 








J • I • t. JDUUKiD UL UdLCD 

etc. 

Q A Rihl i nnranh l pc 








.7*0 jdx ux l uyx. dJ-Jl 1 1 CD 

9.9 Directories 

Q Q 1 7*#^ "1 pnhnnp _____ 








7*7*1 ic lepi 1UI lc 

Q Q 9 Pnct*a 1 ppHp _____________________ 








7*7*1 lUdLu! LUUc - 

etc. 

9.10 Indexes: 

9.10.1 Periodical indexes: 

i 1 a wn v\ t Wn /**n r» 1 *\n PS 1 l a « 








Laixxuren s nagazxne uuxae 








Aor xagea Keaaers uuxue 

w i^) pv v ^ v rs 1 1 h . _ 








Keaaers waxae 

mm* 2 3 ^ 3 M T j ^ ^ ^ 1 T K\/*l A V _ _ _ _ _ _ _ _ _ 








LctnaUXdn rcl XOQlCaX luUcX 

— M-j 4- i nnp "1 Pn npynnh 4 p T n y _ _ _ _ _ 








liaLlUllal uCUgiapilXL 1I1UCA 
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Locational Skills, continued ... S S o. 



9.10.2 Indexes other than periodical 
indexes : 

— short s tor v 








— Plays — — . 








— Ri nnranhv — — — _ _ 








etc . 

10. Make efficient use of periodicals most appropriate 

for a particular purpose. - 








11. Make efficient use of npu<tn^ n^r q 








12. Make efficient use of pamphlet and picture files. - -■ 

13. Use following skills, as appropriate, to locate 
information efficiently: 

13.1 Scanning (dictionary, index, table of 

content a _ victual qI _ 








13.2 Skimming (key words, phrases or passages, 

main idea, overview^ 








14. Locate and use data through: 

14.1 Intervievina 








14.2 Observation and recording of objects, 
events 








14.3 Experimentation _ 








14.4 Utilizing audio-tapes, film, radio, T.V., etc. 

14.5 Utilizing artifacts, realia, museums, etc. 

15. Make efficient use of surveys and opinion polls 

16. Make efficient use of comDuter data banks — _ , 








17 • Make efficient use of flowcharts — _ 








18. Use sources of information external to school: 

17.1 Other libraries — — — 








17.2 Muse urns 








17.3 Human resources 








17.4 Other community resources - - 








19. Select appropriate audio visual equipment and 

operate properly 








20. Recognize organizational schemes, in addition to Dewey, 
for arranging resources e.g. Library of Congress. 
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ANALYTICAL SKILLS 
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Analyze subject/topic/problem to establish focus 
for research: 

1.1 List basic information already known about 

fnnl r — — — _ 








1.2 Do background reading, if necessary, before 

1 net nnoctH nne — _ 








1.3 Brainstorm questions that could be 

r — _ 








2m W W ^ U 2m W ft ft ^ V4 • 

1.4 fifOlin . rl i f v rafonr\r \ t n /tn a e f 1 Ana 








A 1 VJl U X UD O 1 1 jr j LOI LC^UL 1 IjUCD llOilS i 

1.5 Select question or questions to research. 

Develop good research questions that: 

— a nrnhl Am o r \ oo ha — _ 








_ nr nhp — — 








pl UUC — — — — — 

— reauire thp makina of rhnlrp^ — — 








ft wvju a ft v U IftC Uiu IV 1 ll'J U i. uilU 1 w CD 

Decide nature /format of final nrodnof — _ _ _ 








DevelOD a S tpn~bV“Stpn rp<(PArrh nl a n — — _ 








L/t v a vp a ^ tep 4 « I COCCli LII ^iall . * 

Choose resources most appropriate to research 

nnrnn<(P — — — — 








Use skill of skimming to preview material and 
analyze relationship of Information to research 
purpose : 

A 1 Cnh hoaH \ nno 








v • X m U U IICQ U 1 1 1 M D “ “ “ 

7 Ma in 1 apa — — — . 








£ Qnnnnrtinn Hptail«i — — 








v . J OUypULtiIl*j UCtullD 

Judge value of materials: 

1 1 Arrnrarv/ . 








/ • X MA V W Uft Qw J 

7 7 Our rpnrv — 








/ • 4. UUL L C llv y — — — — — — — — — — 

7 1 Cponp — — — 








7 4 Pe 1 pvanrp — — — — 








7 S Pact p of nop — . 








7 A hnnimonfaf i nn _ 








/ . D L/UL U1UC 11 Id L. A Ull " 

7 7 KnfKnr • e r*r pHont* i a 1 o 








/./ AUtllUl 3 LiCUClltAdlO 

Continued .... 
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Analytical Skills, continued 



8. Evaluate information 

8.1 Distinguish between fact and 

fiction 

8.2 Differentiate between relevant 

and irrelevant information 

8.3 Understand implied meanings 

8.4 Identify author's purpose and point 

of view 

8.5 Identify: 

- unsubstantiated statements ■ 

- inconsistencies, errors, omissions 

- bias, stereotyping, assumptions -- 

8.6 Choose among competitive values 

8.7 Deal with conflicts of authority 

8.8 Recognize emotional appeal 
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COMPREHENSION SKILLS 




1 . 

2 . 

3. 

4. 



5. 



6 . 



Understand glossary and dictionary 

definitions. 

Understand vocabulary and word 

meanings. 

Develop a skeleton outline. 

Use appropriate rate/ type of reading for purpose: 

4. 1 Skim 

4 . 2 Study - SQ3R 

(Survey, Questions, Read, Recite, 

Review) 

4. 3 Critical 

Use critical thinking skills when reading, listening 
or viewing: 

5 . 1 Def ining 

5.2 Observing 

5.3 Comparing 

5.4 Classifying 

5.5 Interpreting 

5.6 Noting relationships 

Use group discussion skills effectively: 

6.1 Task functions 

6.1.1 Initiating 

6.1.2 Information or opinion seeking 

6.1.3 Information or opinion giving 

6.1.4 Clarifying or elaborating 

6.1.5 Summarizing 

6.1.6 Consensus testing 

6.2 Maintenance functions 

6.2.1 Encouraging 

6.2.2 Expressing group feeling 

6.2.3 Harmonizing 

6.2.4 Compromising 

6.2.5 Gate-keeping 

6.2.6 Setting standards 
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Comprehension Skills, continued 
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7. Record information in form appropriate to skill 
level : 

7.1 Illustration — 








7 . 2 Word banks - 








7.3 Oral paraphrase dictated to «*rr ihe 








7.4 Written paraphrase . 








7.5 Written notes - _ _ . 








8. Keep a record of resources used, consistent with 

final bibliographic form - 








9. Organize information using appropriate pattern: 

9.1 Chronological time - _ 








9.2 Cause/effect 








9.3 Comparison/contrast - 








9.4 Soace, distance 








9.5 Looical secnience 








9.6 Relative importance 








9.7 Analaaous relations hi d — — — 








10. Evaluate information gathered to identify: 

10.1 If information Is comDlete/suf fici#»nt 








10.2 How best to present information - 








11. Reach tentative conclusions based on information: 

11.1 Draw inferences 








11.2 Make generalizations 








11.3 State hypothesis 








11.4 Offer opinions with reasons 








11.5 Make judgments with criteria 








11.6 Summarize basic principles/concepts 








12. Evaluate conclusions and change if errors in logic 

or new information indicate need — 








13. Revise original outline, or questions, as required. 
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RECORDING, REPORTING AND DEMONSTRATION SKILLS 





TO 
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1. Use a reporting format that is appropriate for the 
message. Possibilities include: 

1.1 QesI 

oral 

oral presentation with visuals 

seminar (presentation, questions and 

answers) 

panel discussion 

debate 

demonstration 

dramatization (play, skit, 

puppet play, interview) 

1.2 Written 

written report (sentence (s), 

paragraph ( s ) ) 

illustrated book (group, individual) 

essay 

research paper 

precis/abstract 

1.3 Audio-Visual 

pictorial representation (poster, 

mobile, mural, bulletin board) 

overhead transparencies 

photographic representation 

slide production 

filmstrip 

graphs/charts 

audio tape 

slide/tape production 

video tape 

mode 1/di or ama 

game (board or computer) 

2. Prepare first draft (in format appropriate to method 

of presentation. 

3. Edit and revise first draft. 

4. Use quotations, as appropriate. 



Continued . . . 
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Recording, Reporting, Demonstration Skills, continued 
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ft qa ■hn nrnH 1 1 r*n f i no 1 /4 v«of 4* 








7. Edit material in final presentation format. 

8. Produce related materials appropriate to method 

ot tvtoc fini" i nn _ 




— 


— 


9. Prepare bibliography of resources used: 

9.1 Preliminary form: author/title 

9.2 Basic form: 

Call number/author/title/copyright date - 

9.3 Standard citation format (for all media 

■f nT’Tnnt n i 1 iH i nrf mi » \ 


— 


i u i uici u o i. iiu i uu. nig in x acu IlicU x Q / 
Q 4 Annn4“ ft i nnr 







— 


v . *x nlJUU L/ClLiUIib 

10. Use effective presentation techniques, as 

appropriate to selected mode of presentation. 

11. Show evidence of originality in 

11 1 Prinrl iiRi nnR Hmwn 




X X « X w UliLlUD iUlJD U L GWIl 

11 9 Pt’Pc pnf' o +■ 1 on n ■f i i nn 








i i • m i i wo wii i/ a v x uu ux in j. ui ilia u l Uii — — — — — — — — — — — — — 

12. Apply new concept(s) learned to other situations 

ftl^d/or rPPDtfni nrpflp fnr fuf Iirp cf 








x u. f \m/ a, i ww ug uiiiw a x c a o i u i l u UUI O □ u UUY • 

13. Participate in evaluation of process and product: 

13 1 Kvfll Ufltp own Dflrf nrmftnpp /■nrnHnr»4' 








^ w • x juj v a x \A a u v? uwu j^/ U 1 x U 1 UlCUiU C? / p L UU UU U 

13.2 Evaluate work of others, using 
constructive criticism, as appropriate — 

13.3 Evaluate group interaction 

133 1 fnnrti nnr 








1 v . o , A 1 a&JV 1 UIJL UlUlJb 

13 3 3 Mo i n^ - pnnnr*p "f i >n r*4* i nnc 
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Appendix 16.4 

Integrated Information 
Skills Instruction 



Research 

Finding: Students learn more and produce better research 

products following planned, integrated information skills 
instruction by the teacher and teacher-librarian together. 



Comment: 



Sources: 



Students move through different stages of the search process with predictable thoughts, 
feelings and actions; these thoughts progress from general to specific to focused, and 
confidence increases from initiation through to closure; this knowledge enables teachers 
and teacher-librarians to plan appropriate intervention strategies. 

Students are positive about resource-based research assignments but are often not given 
sufficient instruction or time to produce quality work. 

Students are more successful when whole class, full period instruction occurs in the 
classroom with brief lesson reminders at the beginning of the process in the library resource 
center than when information skills are taught for a full period solely in the rary. 



Students typically lack a clear research focus at the beginning and need better search 
strategies. 



Concept mapping is a powerful tool as a pre-search activity enabling students to be more 
thorough and efficient, able to reformulate the search from general to specific, shift synonyms, 
and make more corrections among search tools; perhaps most important is enabling studen 
to develop a stronger focus formulation and be less sensitive to information overload. 



Teachers are generally positive toward information skills instruction by the teacher-librarian 
regardless of their preferred teaching method. 

Integrated resource-based instruction is more successful in terms of student learning than no 
instruction or non-integrated instruction. 



Students do better when the classroom teacher and the teacher-librarian engage in formal 
rather than informal planning. 



Frequent interventions by the TL, especially one-on-one conferencing, help to bridge the gap 
between students* actual and potential developmental levels. 
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Gordon, Carol Ann. Concept mapping as a pre-starch activity in the research process. Ed.D. dissertation. Boston 
University. 1995. 

Kara. Katsuko. A study of information skills instruction in elementary school: Effectiveness and teachers' attitudes. 
Ph.D. dissertation. University of Toronto, 1996. 
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Collaborative 

Research Finding: 

Collaborative planning 
requires a knowledge- 
able and flexible 
teacher-librarian, with 
good interpersonal 
skills and a commit- 
ment to integrated 
information literacy 
instruction, and the 
active support of the 
principal. 
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Appendix 16.5 



Ken Haycock 



Program Planning and Teaching 



Comment: 

Teacher-librarians recognize the critical importance of their 
participation in curriculum development; however, their actual 
involvement in collaboration with classroom teachers does not 
match the theoretical role and the role they were trained to 
perform. 

Collaborative planning is impacted by the individuals 
mvoWed, school climate, time for planning, the organization 
o t e school, ihe facility and collection and training; of these, 
the characteristics and actions of the people involved is most * 
important. 

Collaboration with colleagues and varied student use 
(individual, small group) is more evident in schools with 
flexibly scheduled library resource centers. Regardless of 
whether the schedule is flexible or fixed, classroom teachers 
tend to accompany their classes — the schedule is thus more 
a reflection of the school's philosophy and goals. 

While elementary teacher-librarians participate more on 
school curriculum committees than their secondary school 
colleagues, secondary teacher-librarians plan library-based units 
with teachers more often and more formally. 

Collaboration between teacher and teacher-librarian not 
only has a positive impact on student achievement but also 
leads to growth of relationships, growth of the environment 
and growth of persons. 



oources: 

Cate. Gwendolyn Landrum. ( I99.S). A tore far) perception -j of the library media specialist as 
instructional consultant. Ed.D. dissertation. Texas Tech University. 

^ bl1 M 5,l ‘ P iunm,t 8 : A itud y Of J three year project on the implementation of a 

CO aboratsve library media programs. Ed.D. dissertation, Florida International University. 

Jones. Anne.se Chaney. (1997). An analysis oft,,' theoretical and actual curriculum development 
tnvo vemenr of Georgia school library media specialists. Ph.D. dissertation. Georgia State University. 

rrrr en,C Rm0 “ D0USlaS - ° 997) - of the differences between a flexibly 

aZ 1T7T anJ ° “ M "- SCh ‘ JUM *T **- — - — - Mr effects on 
administration, faculty, and students. Ph.D. dissertation. Walden University 
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Appendix 16.6 Project / Unit Planning Form p.l of 3 



GRADE/ROOM SUBJECT 

FUNCTIONAL LEVEL OF STUDENTS (listening, viewing, reading 



A. TOPIC 

9 

B. MATERIALS 



C. CONCEPTS TO BE DEVELOPED 



TIME ALLOTED: 

D. KEYWORDS 



E. WORKING VOCABULARY 



LM rYPE OF PROJECT 
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Appendix 16.6 Project / Unit Planning Form p. 2 of 3 

G. INDEPENDENT LEARNING SKILLS 





Locational 


Analytical 


Com prehem ion 


Recording 
& Reoortine 


(a) New 










(b) Review 










(c) Re-enforce 











H. RESEARCH OUTLINE OR STUDY GUIDE 
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Appendix 16.6 Project / Unit Planning Form p. 3 of 3 

ORGANIZATION OF UNIT 

(a) Motivating Activities 



(b) Skills Teaching 



(c) Research Groups 



(d) Discussion 

(i) Small Groups 



Large Group 

ERIC 
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Appendix 16*7 

CERTIFICATE CREDIT COURSE FLIS DRAFT PROPOSAL 

0. Title: Using the Research Process in Classroom / Library Integration Teaching 

(SLIS Course Option Number ) 

1 . Abstract 

As public education curriculum makes a shift from content-centred education to 
process and child-centred approaches, the need to understand the research process 
for all learners. Tliis practical course will examine the Big Six approach, and apply 
it as a potential teacliing technique in all subjects and with all ages. 

2. Aims of the Course: 

2.1 To enable teachers to develop a practical understanding of a research process for all learners 

2.2 To provide skills in using the components of the BIG SIX Research Process in 
practical situations 

3 . Learner Outcomes: 

Upon completion of the course, the learner will be expected to be able to : 

3. 1 demonstrate a clear understanding of the components of the BIG SIX research 

process 

3.2 apply the components in various assignment applications for use in schools 

3.3 evaluate the areas where students are having difficulty with the processes 

3.4 conduct training programmes for colleagues in a practical setting 

3.5 indicate how experience with this process has affected the individual’s research 

methodology and learning style. 

4. Indicators of Course content 

4.1 - need: education in an information society 

4.2 - foresliadowing implementation - contexts - curriculum and process 

4.3 - information skills - the nature and use 

4.4 - the Big Six skills model (2 sessions) 

4.5 - technology skills in the Big Six context 

4.6 - learning technology skills ( at least 5 sessions, with practise) 

4.7 - developing integrated units and lessons (4 sessions minimum) 

4.8 - evaluating information skills in context 

4.9 - sharing lessons and units 

4.10- planning strategies to share with colleagues 

4.11- underlining the collaboration with the library team 
4.12 - debrief 

5. Indicators of Student Worklooad 

This is the equivalent of a full course 



Lectures: 30 percent 

Seminar & group work 25 

Practise work 25 

Sample units 20 

Examination 

6. Assessment & Evaluation Process 

Final examination 50 % 

Assignments in class 20 

Major units 30 
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7. Duration 

The course should run for a minimum of 20 sessions, each 2 Vi hours in length 
Equivalent of 50 instructional hours 



8. Language of Instruction 

Formal instruction will be carried on in English 
Assignments will be accepted only in English 

Examination may be written in English, or another language with prior 
consultation with the examiner 

9. Entrance Requirements 

Teacher certificate, or same in progress 

Functional English 

Classroom teacliing experience 

Demonstrated leadership and innovative characteristics 

10. Graduate Requirement 

Participation in all classes 
Satisfactory completion of all assignments 
Sharing with colleagues 

Satisfactory grade on final exam, according to University graduate level programmes 

To be determined in credit is sought for continuing study 
If application is made and related fees are paid to FLIS at the time of 
registration, this course may be considered as an option taken for credit 

Further Implementation Process 

To do a number of courses for teachers of a number of schools in the city, and at various 
provincial training centres or district resource centres would be expedient The Continuing Education 
Centre could contract the instructors, monitor the programmes, and award the certificates. 

The time could run to 50 class hrs. ( 20 - 2.5 hr. meetings). 

Between 20 - 25 teachers on 12 Internet equipped computers in a lab setting would be a practical 

setting. 



Revised 2000.01.10 
Gerald R. Brown, Consultant 
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Appendix 16.8 (p. 1 of 7) 




Collaboration through 




EDUCATION DIRECTOR’S 

GUIDE 



CURRICULUM EXPERTISE 
STAFF DEVELOPMENT 
INTEGRATION 
TECHNOLOGY 
QUESTIONS 



Document adapted by Gerald R. Brown, NILIS Consultant for use with 
the Sri Lanka Provincial Directors of Education, Zonal Officers, and 
District Officers at a special seminar in January 2000. 
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“School leaders recognize the power that a school library program integrated with the 
classroom can provide in improving the quality of learning and they can work to unleash 
that power.: NASSP May 1991 . 




1. Restructuring 

2. Integration 

3. Information literacy 

4. Independent Research/Inquiry 

5. Partnerships 

6. Equity 

Cnowledge and expertise in resource-based learning across the curriculum enables the 
feacher-Librarian to be a curriculum leader. 



ranansfcan: 



1. enable students to skillfully cope with the information explosion 

2. use a wide variety of teaching strategies to assist learners in all stages of development 

3. strengthen and enrich the teaching team within the school by collaborating with other 
teachers through Resource-based learning 

4. support administrators by facilitating educational change 

5. communicate the direction and focus of the library resource centre program 



The DIRECTOR OF EDUCATION can encourage: 



1. teacher-librarians to be on Board committees and writing teams 

2. classroom teachers to clarify resource-based learning outcomes 



CURRICULUM EXPERTISE 



o 



12 ,^ 1.09 



“Staff Development is one of the most important factors related to change in practice.** 
Fullan, 1982. 




As Boards face the challenge of change. Partners in Action: The Library Resource Centre 
in the School Curriculum offers support for; 



1 . School-based staff development 

2. Long-range planning 

3. Managing/facilitating change 
■ 4. Professional growth 

A strong Partners in Action program develops a culture of collaboration; creates an envi- 
ronment for change; builds cooperative planning skills and encourages a climate that sup- 
ports life-long learning. 




s part of the Implementation of Partners in Action, teacher-librarians have developed 
aff development skills and strategies that enable them to: 



1 . facilitate change through coaching, mentoring, modelling, demonstrating, presenting 
and communicating 

2. develop library resource centre policies and long-range plans with staff; plan 
co-operative programming, teach and evaluate units of study 

3. collaboratively implement change with the principal and teachers 

4. share professional growth opportunities and research with staff 

The DIRECTOR OF EDUCATION can encourage: 

1 . "Partners in Action" as a strategy for creating collaborative schools 

2. teacher-librarians to participate in staff development committees 



o ■ 
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STAFF DEVELOPMENT 

1 10 



‘•Information searches across the curriculum can prepare students tor uie critical roic tna' 
information plays in virtually all decision making.” Phi Delta Kappan, Marc 9 . 




1 . Student needs: Connections-transfer of learning 

2. Promotion of staff collaboration and co-operative planning 

3. Curriculum design - skills, concepts, values 

4. Managing information explosion 

5. Use of resources - cross curricular applications 

6. Tune management, strategic planning and evaluation 

7. Learning Strategies/Problem solving 

8. Independent research/inquiry 












Teacher-librarians have a cross-curricular perspective of students, staff, programs and 
resources which enables them to: 



1 . facilitate the students ’ mastery of generic information skills 

2. promote collaboration with staff through thematic/holistic approaches 

3. interpret new curriculum policies, school board guidelines and educational innovations 
(e.g. independent study) 

4. help students to develop divergent thinking 

5. use resource-based learning to address a variety of learning styles within a 
cross-curricular application 

6. ensure equity of access to co-operative programming and resources 

7. provide a bridge to the community and to the workforce encouraging life long learning 

B. The DIRECTOR OF EDUCATION can encourage: 



1 . site-based generic information-skills continuums 

2. schools to utilize teacher-librarians * cross-curricular perspective in implementing the 
proposed Ministry of Education's documents. Toward s an Integrated Curriculum and 
Common Curriculum Grades 1-9 



m 

INTEGRATION 





The Library Resource Centre is the logical location for equity of access to new information 
technology. 
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formed and educationally sound decisions re: 



1 . The selection and use of technology appropriate to the needs of the learner 

2. The integration of technology into the curriculum 

3. Media literacy 

4. Electronic search strategies 

5. Networking of electronic information 



Teacher-Librarians have expertise in resource-based learning, collaborative planning and 
dectronic search strategies 




1. assist teachers and students to acquire the skills to use technology in the teaching/ 
learning process 

2. facilitate the development of a school-based electronic info rma tion search continuum 



3. integrate computers and media into the teaching/learning proc es s 

4. assist other teachers and students to choose the most appropriate technology for the 
specific learning experience 

5. collaborate to network electronic information both within and without the school 



B. The DIRECTOR OF EDUCATION csn encourscje! 



1. inclusion of a library consultant or teacher-librarian on local and regional computer 
committees 

2. schools to have a wide range of media and technology ensuring a balan ce of 
appropriate tools addressing all learning styles 
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TECHNOLOGY 



QUESTIONS THE DIRECTOR MIGHT ASK 

THE PRINCIPAL 



1- die teacher-librarian prepare written goals/a library resource centre plan? 

2. How is this plan shared with the staff? 

3. How is the library resource centre plan congruent with the school plan? 

4. To what degree arc resource-based learning and co-operative programming incorporated 
in teachers* long-range plans and curriculum units? 

5. How do you perceive student use of the library resource centre and its facilities? 

6. How do you perceive staff use of the library resource centre and its facilities? 

7. Are you satisfied with the implementation of Partners in Action to date in your school? 
What strategies will be employed to further the integration of the classroom program with 
the library resource centre? 

8. To what extent is the teacher-librarian availaoie for planning during school hours? 

(This can be a real problem for pan-time teacher-librarians and schools with large 
enrollments.) 

9. How is planning time for co-operative programming managed? 

10. Is the library resource centre available to students continuously throughout the school day? 

11. Is the library resource centre program disrupted by preparation ume or lark of space? 

12. How is the teacher-librarian involved in the leaching of learning strategies and skills? 

13. Has an information/lcaming skills continuum been ^dnpinrj for your school? 

14. How is the teacher-librarian involved in the evaluation of students' work? 

15. Is the teacher-librarian performing a significant role in the reading development of 
students? 

16. How does the teacher-librarian participate in staff meetings? 

17. To what extent is the staff involved in the recommendation and selection of materials for 
resource-based learning? 

18. How is the library resource centre budget determined/allocated in order to support 
resource-based learning? 

19. What areas of concern do you have: facilities, staffing, equipment, resources, other? 



QUESTIONS 
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QUESTIONS THE DIRECTOR MIGHT ASK 

THE TEACHER - LIBRARIAN 



1. What arc the goals of the library resource centre program for the year? What strategies 
have you identified in your Library Resource Centre Plan to achieve these goals? 

2. How do you share these goals with other staff members? 

3. What arc the most frequent uses of the library resource centre by students? 

4. In which directions would you like to see students’ use of the library resource centre develop? 

5. How is the informaiion/Leaming Skills Continuuum used in co-operative programming? 

6. Arc you better able to meet the growing individual student needs with co-operatively 
planned units? 

7. How arc you involved in evaluation of students’ work? 

8. How do you involve teachers in collection development? - 

9. How do you balance organizational tasks and program needs? 

10. What areas of concern do you have: facilities, staffing, equipment, resources, other? 



QUESTIONS THE DIRECTOR MIGHT ASK 

THE CLASSROOM TEACHER 

1. In what ways do your students use the library resource centre? 

2. In what ways do you involve the teacher-librarian in your program? 

3. Are you bett er able to meet the growing individual student need s with co-operatively 
planned, taught and evaluated units? 

4. Is an lnformadon/Leaming Skills Continuum integrated into curriculum units? 

5. What evidence do you see that students are becoming independent life-long learners? 

6. How is the teacher-librarian performing a significant role in the reading development 
of students? 

7. What changes would you like to see in the library resource centre facilities and program 
concerning the following: 

a. Learning strategies e. learning styles and needs 

b. critical thinking f. independent study 

c. problem-solving g. evaluation 

d. research process h. reading development and enjoyment 

QUESTIONS — — 
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Canada. British Columbia. 




THE ROLE OF 

DISTRICT RESOURCE CENTRES 




For more information, 
contact John Caldwell at 
School District 65 (Cowlchan) 
(604) 748-0321 



115 May 1995 

Developed by Vancouver Island and Southern Interioi 

District Resource Centre Coordinators 



Summary ►►► 

The Role of District Resource Centres: 
Leadership and Support 

► ►► 

Mission Statement 

District Resource Centre and their staffs provide students and 
' educators with cost effective, equitable access to learning re- 
sources and services through evaluating, planning, managing 
and promoting these resources. 

Leadership and Liaison 

District Resource Centre staff provide leadership and liaison 
through the development and promotion of learning resources 
for use across the district and at the school level. 

Acquisition and Distribution of Learning Resources 

District Resource Centres have coordinated systems for the 
acquisition and distribution of learning resources that ensure 
cost effective and equitable access across the entire school 
district. 

Evaluation and Selection of Learning Resources 

A learner focused educational philosophy and the accompany- 
ing emphasis on resource-based learning has made the evalua- 
tion and selection of appropriate learning resources a vital 
component of curriculum implementation. Learning resources 
to support the teaching and learning of curricula are best se- 
lected by educators at the Provincial, District and School level. 

Management of District Resource Centres 

Management includes the ability to administer District Re- 
source Centre programs, facilities, services, and staff in order 
that these may contribute to the stated educational goals of the 
District and the Ministry. 

Design and Production of Learning Resources 

Media to be used within the instructional framework are deter- 
mined by the requirements of learning outcomes, course con- 
tent and instructional methodology. Non-print materials can be 
obtained from commercial sources or produced locally. 

Information Technology 

District Resource Centres personnel have the ability to promote 
the use of technology and investigate new resources, technol- 
ogy and services involving information technology. 

District Resource Centre Facilities 

The Resource Centre should be designed to encourage the 
tfective circulation and use of educational resources through- 
the school district. 

11 R 



This document was 
developed by the 
Vancouver Island and 
Southern Interior 
District Resource 
Centre Coordinators in 
cooperation with the 
Pacific Instructional 
Media Association 
(PIMA). 

May 1995 



Mission Statement 



District Resource Centres and their staffs provide students and 
educators with cost effective, equitable district-wide access to 
learning resources and services through evaluating, acquiring, 
managing and promoting these resources. 



Rationale 



District Resource Centres are well positioned to promote and 
facilitate the implementation of the effective use of learning 
resources. As the variety and format of learning resources 
continue to expand, there will be an increasing need to support 
the integration of these resources and their associated tech- 
nologies with good teaching practice. Teachers will be faced 
with acquiring the skills needed to use a wider variety of learn- 
ing resources in order to successfully integrate them into new 
and changing curriculums. A District Resource Centre should 
play an integral role in supporting student learning by provid- 
ing the essential link between curriculum, school library re- 
source centres and learning resources. 

A District Resource Centre should provide the ongoing conti- 
nuity needed to successfully implement new programs. As 
well it plays an invaluable role in linking the curriculum to 
learning resource components required for effective instruc- 
tion. In the future, implementation of the effective use of learn- 
ing resources will become more closely linked to implementa- 
tion of curriculum as we move toward the use of integrated 
learning resource packages. 

Implementation will require the successful integration of com- 
puter/technology skills with effective teaching strategies. A 
District Resource Centre is an ideal location for these technolo- 
gies as the economies of scale should prove attractive, rather 
than duplicating expensive hardware requirements in each 
school. As well, a District Resource Centre can economically 
provide a site for training to take place. Ideally, the District 
Resource Centre should be a teacher-friendly, resource-rich, 
environment. 

Given adequate budget and personnel, a District Resource 
Centre can provide a number of services which support the 
educational programs and goals of schools, the district and the 
Ministry of Education. 



Leadership and Liaison 

District Resource Centre staff provide leadership and liaison 
through the development and promotion of learning resources 
for use across the district and at the school level. 

Professional and support staff at the District Resource Centre 
are able to: 

T collaborate with administrators, teachers, teacher- 

librarians trustees and parents to determine policies for 
the promotion, selection and use of learning resources; 

▼ advocate for the use of a wide range of print, non-print, 
electronic and human resources; 

▼ develop short and long term goals for District Resource 
Centre services based on district and Ministry policies; 

▼ provide curriculum development and support by 
serving on curriculum committees and advisory 
groups; 

▼ promote district-wide policies, initiatives and pro- 
grams; 

▼ organize staff development workshops on the acquisi- 
tion and use of learning resources and technology; 

▼ act as a liaison with the Learning Resources and Cur- 
riculum Branches of the Ministry of Education; 

▼ provide resources and services to parent and commu- 
nity groups; 

▼ support curriculum development and implementation 
through the selection and circulation of professional 
materials and curriculum guides; 

▼ improve communications across all areas of the school 
district by providing a clearing house for materials 
and/or a publishing centre; 

▼ coordinate the circulation of materials with other dis- 
tricts and agencies; 

▼ promote partnerships with other educational institu- 
tions, government agencies, business, industry, and 
non-profit organizations; and 

▼ promote the use of Canadian produced learning re- 
sources. 



Acquisition, Distribution and 
Management of Learning 
Resources 



District Resource Centres should have coordinated systems for 
, the acquisition and distribution of learning resources that 
ensure cost effective and equitable access across the entire 
school district. 

District Resource Centres should provide policies and systems 
which: 



A provide cost effective ways to acquire learning re- 
sources which may include; a tendering process, bulk 
purchasing, negotiating site licences, centralized pur- 
chasing and identifying jobbers; 

A utilize current technology (on-line data networks and 
ordering systems, CD ROM etc.) to augment and en- 
hance inventory, processing and distribution of learn- 
ing resources throughout the district; 

A reinforce the concept of equitable access to learning 
resources; 



A 

A 



maintain an accurate catalogue of learning resources 
according to established standards; 

develop an efficient system for circulation of central- 
ized and school-based learning resources; and 



ensure the most efficient distribution of learning re- 
sources throughout the district. 
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Evaluation and Selection 
of Learning Resources 

A learner focused educational philosophy and the accompany- 
ing emphasis on resource-based learning has made the evalua- 
tion and selection of appropriate learning resources a vital 
component of curriculum implementation. Learning resources 
to support teaching and learning are best selected by educators 
at the provincial, district and school level. 

District resource centres should: 

▼ provide leadership and assistance in the development 
of district and school-based policies, procedures and 
criteria for the evaluation, selection and challenge of 
learning resources; 

▼ identify in consultation with committees, priority 
curricular areas for district and school-based purchas- 
ing; 

▼ provide information and displays of learning resources 
to support the selection process; 

▼ build a collection of bibliographic and evaluative 
sources to provide current information about learning 
resources and associated hardware; 

▼ foster teacher involvement in the preview, evaluation 
and selection of learning resources; 

▼ guide the development and implementation of district 
and school-based learning resources plans; 

▼ maintain a cost effective district learning resource 
collection to supplement school collections; 

▼ organize pilots and evaluation of selected learning 
resources; 

▼ organize displays of learning resources; and 

▼ provide inservice on the potential use of instructional 
technologies and learning resources. 



Management of 
District Resource Centres 



The management role provides for the administration of Dis- 
trict Resource Centre programs, facilities, services, and staff in 
order that these may contribute to the stated educational goals 
of the district and the Ministry. 

Management functions include: 

▲ communicating with district staff, school staff, students 
and the community; 

▲ establishing short and long range goals; 

▲ reporting on the District Resource Centre operations; 

▲ selecting, supervising and planning for the effective 
use of District Resource Centre professional and sup- 
port staff; 

▲ developing District Resource Centre facilities and 
services to support the objectives of the K-12 Education 
Plan as defined by the Ministry of Education; 

▲ planning for efficient use of space and equipment, and 
for appropriate security; 

▲ developing and managing a budget that reflects the 
needs of the instructional program; 

▲ maintaining a current catalogue and an inventory of 
materials and equipment housed in the District Re- 
source Centre; 

▲ providing a service-oriented environment; 

▲ applying technological advances to District Resource 
Centre and school library resource centre services; 

▲ involving district and school staff in the evaluation and 
selection of learning resources; 

▲ acquiring hardware and equipment that is most appro- 
priately held and circulated through the District Re- 
source Centre; 

A maintaining meeting and seminar rooms to meet the 
needs of district and school-based committees 

A maintaining a preview area for all media formats; and 

A coordinating district ordering of resource materials. 



Design and Production 
of Learning Resources 

Media to be used within the instructional framework are deter- 
mined by the requirements of learning outcomes, course con- 
tent and instructional methodology. Non-orint materials can be 

t x 

obtained from commercial sources or produced locally. 

District resource centres can: 

▼ advise and assist educators in media design and pro- 
duction; 

T provide inservice in media design and production; 

▼ advise and assist students in media design and produc- 
tion; 

▼ provide inservice in media literacy education; 

T provide support services such as desktop publishing, 
graphic production and design, layout, reproduction, 
laminating, printing etc.; 

T produce learning resources such as audio cassettes, 
slides, photographs, transparencies, video-tapes, multi- 
media productions, posters, charts, kits etc.; and 

▼ assist in the evaluation of locally produced non-print 
learning resources. 



District Resource Centre 
Facilities 



The District Resource Centre should be designed to provide 
the effective circulation and use of educational resources 
throughout the school district. To accomplish this, the facility 
should: 



▼ be located centrally in the district to allow convenient 
access to teachers and staff; 

T securely house media resource collections and equip- 
ment for loan or production; 

▼ have a layout which facilitates browsing through me- 
dia materials; 

T offer expanded hours of operation (before and after 
school) to enable convenient access; 

▼ provide space for organizing the shipping and receiv- 
ing of materials and equipment to schools; 

▼ include space for display, preview and production 
activities; 

T have production equipment set up and accessible for 
teacher projects; 

▼ be equipped with phone, fax and on-line connections to 
facilitate communication with district schools, suppli- 
ers, ministry and outside agencies; 

T provide an area for use in training on audiovisual and 
computer technology equipment and techniques; 

▼ house clerical staff to handle inquiries, reservations, 
shipping and other services; 

▼ provide meeting or seminar rooms that can be booked 
by teacher or staff groups; 

▼ incorporate distribution of school district mail and 
other communications; and 

▼ provide technology for requesting, reserving, shipping, 
cataloguing and organizing media resources. 



Information Technology 



District Resource Centre personnel have the ability to promote 
the use of technology and investigate new resources, technol- 
ogy and services involving information technology. 
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Centre personnel suppui t information tech- 



▲ promoting the acquisition of information skills; 

A providing expertise in the selection of educational 
technologies; 

A promoting current information technologies; 

A providing assistance to schools involved with techno- 
logical change through support and training; 

A promoting information access to ensure equity for all 
students; 

A supporting library automation; and 

A participating in cooperative and coordinated projects 
within the province and district that involve informa- 
tion technologies; and 

A supporting innovations in information technologies. 
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Appendix 16.12 

Position on Effective School Library Programs in Canada 

Approved, by Canadian Library Association Executive Council 
November 24, 2000 

A major goal ol education in Canada is to develop students who are informed, self-directed and discriminating learners. 
To be effective citizens in a society rich in information, students need to learn skills which will allow them to locate and select 
appropriate information, to analyze that information critically, and to use it wisely. With the demands growing from across 
society for information literate and technologically competent citizens, there is a strong need for an educational program 
which emphasizes the information literacy skills that are crucial to the processes of critical thinking and problem solving. 

The school library, and its instructional program, are essential components of the educational process, contributing to the 
achievement of these educational goals and objectives through programs and services that implement and support the 
instructional programs of the school. The role and responsibility of the school library lies in the development of resource- 
based programs that will ensure that all the young people in our schools have the opportunity to learn the skills that will 
enable them to become competent users of information. The school library also houses and provides access to resources in a 
variety of formats and in sufficient breadth and number to meet the demands of the curriculum and the varied capabilities 
and interests of the students. These materials provide the essential support for resource-based teaching and learning. 

The school library program is most effective when it is an integral part of the instructional program of the school and 
when information and media literacy skills are integrated in a developmental and sequential way with subject-specific 
skills and content. The program is developed jointly by teachers and teacher-librarians who work collaboratively to plan 
implement and evaluate resource-based units of study. Through such planned and purposeful activities, students learn ’ 
how to retrieve, evaluate, organize, share and apply information objectively, critically, and independently. As well, they are 
given opportunities to grow intellectually, aesthetically and personally. 

The school library exists within a particular context and is shaped by policy set at national, provincial and local levels, by 
professional standards and research, by educational objectives and curriculum requirements, and by the expectations of 
t le administration, the staff and the community. Basic levels of support are required in order to develop library programs 
and services that are congruent with the educational goals of the school, the curriculum and the needs of the learners 
Support from the provincial ministry of education, from the local school district, and from the administration and teaching 
stall of the school are all important to the success of the program. This support involves the development of policies 
and procedures related to the school library, and the provision of qualified personnel, multi-functional facilities, diverse 
learning resources, and an adequate annual budget. 

Each of these factors has an impact on the richness of the program that can be offered. As the number of qualified 
teacher-librarians increases, services and programs become more extensive, and they affect the educational goals of the 
school more significantly. As collections of resources increase in quantity, size and scope, students’ individual learning 
styles and needs are .net more effectively. Adequate and consistent budgets ensure that school library collections remain 
current and capable of meeting diverse learning needs. The provision of provincial and district services support the 
program in the local school by enabling library personnel to spend more of their time working with teachers and students. 

The role of the school library program in the education of our young people is a crucial one. As support increases, more 
effective program development is possible. As programs expand, the impact of resource-based learning on student achieve- 
ment is more pronounced. All students in our schools should have access to effective school library programs. All our 
young people must have the opportunity to develop the information and media literacy skills they require to reach their 
fullest potential, to become independent, lifelong learners, and to live as active, responsible members of society. 

Developed by the Canadian School Library Association, a division of CIA. 



28 Canadian 

0 




Library Association 



www.cla.ca 

133 



'ifet. + l 

BEST 



Feliciter • Issue #1, 2001 




LATVIA / NORDINFO School Library Development Project May 2001 



94 



MARCH-APRIL. 



Appendix 16.13 (2 p) 



How to Lobby by Letter, 
by Phone, in Person 



LOBBY: 

NOUN: A Waiting Room 

VERB: To try to influence legislators 
to vote in a certain way 

We’ve been in the waiting room too 
long! Let’s use our influence to make 
things happen! 

Develop a Plan 

1. Enlist support of all individuals or 
groups involved in, or affected by, 
the issue(s). 

2. Organize a meeting of representa- 
tives of these groups. 

3. At the meeting decide on the basic 
issue or issues involved. Focus 
attention on 2 or 3 issues. Too 
many issues discussed at one time 
limit effectiveness. 

4. Involve influential people from 
your community in your campaign 
— councillors, the mayor, promi- 
nent citizens. 

5. Study different methods of 
lobbying. 

Decide the Methods 
1. Letter Lobby: numbers count 

• Ask every member of every 
organization to write a letter. 

• Ask each member to get a friend 
to write a letter. 

• Write directly to the politician(s) 
or head of the corporation you 
wish to influence. 

• Prepare a sample letter. 

• Be brief, to the point. State what 
is wrong and what you would 
like to see done to remedy it. 





2. Phone lobby: Again, numbers 

count. 

• Ask every member of every 
organization to phone; ask each 
member to get a friend to phone. 

• If you can, speak to the politi- 
cians) or head of corporation. If 
you are “screened”, leave a defi- 
nite message, stating your views 
bnefly. Don’t ramble. 

3. Personal lobby: Legislature, parli- 
ament or corporation. 

• Phone for an appointment. 

• Mention the topics you would 
like to discuss. 

• Have a copy of material you are 
presenting to leave with the poli- 
tician (president). 

® Be prepared to provide back- 
ground information — be 
informed. 

• Keep to the points you wish to 
discuss — don’t be sidetracked. 

4. Submission of a brief: In person, 

if possible. 

• Select members to prepare and 

present the brief. < 

% JL 

• Canvass members of groups for 
ideas or resource material. 



• Submit the brief to all parties 
who can wield influence in your 
favour. 

5. A press conference will publicize 
your concern. 

6. Establish a continuing contact 
in each of the media. Provide your 
contact with background informa- 
tion so that your position will be 
understood. Keep the contact 
informed. 

Define the Target 

1. Legislators respond to influence if 
it will affect their prospects for re- 
election. Lobbying techniques must 
reflect your ability to influence the 
vote. 

2. Corporations respond to influ- 
ence if it will affect their profit state- 
ments. Publicize your campaign to 
influence a corporation 

Monitoring - How to Run an 

Observer Corps 

1. You are not finished your lobbying 
process until concrete action has 
been taken on your issue. 

2. Legislation lobbying 

• Arrange to have someone 
attend sessions of the legislature 
to listen to debate. 

• Try to establish a contact within 
each party who will let you know 
when they plan to speak to your 
bill. 

• Attend the committee hearings 
pertinent to your bill. 

• Keep notes of the proceedings. 

^ Be prepared to recommend to 

the group you represent, further 
action required. 
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• Be sure that the legislators know 
that you are watching them and 
listening to them. 

• Write letters of thanks or appro- 
val when appropriate. Letters 
are the politicians’ bread and 
butter. 

Corporation Lobbying 

1. Or^inize a letter lobby. 

2. Write a personal letter to the presi- 
dent of the company asking for a 
report on action taken on your pre- 
vious requests. 

3. Make an appointment for a delega- 
tion to see the president Ask for 
a report on actions taken. 

4. Write letters of thanks or approval 
when appropriate. 

Negotiation Techniques 

In organizing for social change, individ- 
uals and groups must meet with the 
person who has the power to make 
decisions. Very often this person has 
had years of experience in handling 
confrontation situations. Following are 
some tips to assist groups pushing for 
social change in dealing with meetings. 

1. Use the “common problem” 
approach. You are recognizing a 
problem and getting together in 
an attempt to solve it. 

2. Your case must be strong enough 
to stand on its own merit, e.g. The 
United Nations Charter on 
Human Rights has been signed by 



Keep Phoning! 
Keep Writing!! 
Until Something 
Is Done!!! 



Canada. Therefore all groups in 
Canada should promote and 
agree to its terms. 

Present a whole document, 
embodying all items on which you 
are seeking agreement. Don’t add 
on to the initial package. Establish 
your priorities beforehand, and 
know which items you are pre- 
pared to debate. 

Be aware of their priorities. Some 
items may be easy or hard for 
them to provide. You can give up 
one hard item to obtain three or 
four of your items. 



5. Establish regular meetings with 
the group. You can then intro- 
duce contentious issues gradually 
— prepare a mindset towards 
controversial innovations. 

6. Learn to identify the leading per- ' 
sonalities of the group with 
which you are dealing. Direct 
your persuasion toward these 
dominant personalities. 

7. Never lose your sense of humour. 
Disregard personal remarks. 
Lighten the situation whenever 
possible. 

8. Above all — be prepared. Know 
costs of what you are requesting 
and don’t gloss them over. Justify 
them but don’t cover up. 

9. Select your best qualified and 
most experienced people to 
speak for you, regardless of their 
position in the group. 

10. Anticipate the arguments of the 
group and be prepared to refute 
them. 



11. Simplify your proposals. 

12. Be flexible. Be sensitive to the 
reactions of your audience. Adapt 
your arguments to these 
reactions. 

This material has been adapted 
from u Facing Down the Man” by 
Nancy Henley and is used with 
the permission of the Canadian 
-af/ Advisory Council on the Status of 
Women. 
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School Libraries — A Rationale 



Future 


Our society is an information society — characterized by rapidly advanc- 
ing technology and overwhelming change. Information available is now 
doubling every eight to ten years. 


Technology 


How should schools prepare students for an increasingly uncertain 
future? This issue is raised frequently by concerned parents, by educa- 
tors, and by the media. 


Changes 


This creates serious problems for information users. For example, 
students need to learn how to separate the meaningful and useful from 
the irrelevant. The skills of “learning how to learn”, the skills of lifelong 
learning, are necessary to prepare them to cope with change. 


Democracy 


This preparation for life should be regarded as fundamental. Our com- 
mitment to a free and open society is dependent upon having citizens 
who are able to acquire and analyze information in order to make 
independent decisions. As the pervasiveness of electronic media 
increases, the individual’s skill for analyzing information becomes more 
critical. 


Bias 


Students must learn to detect bias, to evaluate information sources, to 
consider both sides of an issue. They must practice these skills through- 
out their education if they are to participate effectively as adults in our 



society. 

Learning Styles Students practice these skills when they are taught using a wide variety 



Gifted/Special 


of materials in a wide variety of ways. As well, the diverse needs and 
learning styles of individual students are best met when this approach to 
education is chosen. Not all of us learn best from the printed page; for 
some of us, other formats provide better ways to learn. 

This is true of all students, not only the gifted or special education 
student. The teacher and the textbook, once considered adequate 
sources of information, are no longer sufficient. 


Deficiency 


Are Alberta students being prepared for an effective role in their 
society? Unfortunately, many students in this province are denied the 
opportunity to develop the skills necessary to participate fully in their 
society. 230 


Effective 

Programs 


There are vast differences in the levels of school library development in 
Alberta. In some school districts, school libraries are seen as a priority. In 
such areas, students can select from a wide ranae of learnina resources. 
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Lack Staff/ 
No Services 


They are instructed in locating and using information by professional 
educators. Teachers and teacher-librarians co-operatively develop les- 
son plans, and learning activities for their students. 

In some districts, although facilities and basic resources appear to be in 
place, the staff or time needed to plan learning activities is not provided. 
In other districts, no library services or programs exist. 


Goal 

of Schooling 


The third Goal of Schooling, as defined by the Government of Alberta in 
1979, states that 

“programs and activities shall be planned, taught, and evaluated... in 
order that students: 

— develop the learning skills of finding, organizing, analyzing, and 
applying information in a constructive and objective manner.” 


Libraries 

Essential 


School libraries are essential in ensuring that students “learn to learn”. 
Students who have not had access to quality school library programs 
lack adequate skills to effectively use public and academic libraries and 
other information sources important for their work and for their per- 
sonal lives. A viable school library program should be available to every 
student in Alberta. 


Crucial Time 


This is a crucial time in the development of school library services in 
Alberta. There are indications that students are graduating from school 
now without skills for either post-secondary education or lifelong 
learning. 


Action 


Action on this issue must begin now. 


Elections 


Although provincial leadership is critical, decisions regarding staffing and 
funding libraries are made at district and school levels. Municipal and 
school board officials are elected on October 17, 1983. Their positions 
on this issue will greatly affect the quality of education in our province. 




• The Learning Resources Council of the Alberta Teachers’ Associa- 
tion was challenged to prepare d brief but clear rationale for school 
libraries. Their objective was to explain the critical function of schapl 
library programs in preparing students to become tfe-long learners 
who are able to cope, with change, and who are- able to fulfill their 
roles in society, both now and inthe future. Contributors to this paper 
were Bev Anderson and Barry Eshpeter of Calgary, Kay IsekepfSi. :~ 
Albert and Sheila Rritchard and Dianne Oberg ojf Edmonton, j - ! 



CURRICULUM VITAE 

May 2001 

Name Gerald R. Brown, BA, B Ed., M. Ed , M.L.S. 

Address: 3403 - 55 Nassau Street North 

Winnipeg, Manitoba R3L 2G8 Canada 

Phone & FAX: 204-284 - 5620 

E- mail browner@escape.ca 

Educational Background 

Teacher Certification, Brandon University 1956 

Bachelor of Arts, Brandon University 1963 

Bachelor of Education, University of Manitoba .1965 
Master of Library Science, 

Western Michigan University 1968 

Master of Education, University of Manitoba .... 1972 
Additional selected studies in Leadership Development and Management at 
Brigham Young University, Provo, Utah, U S A 
University of Victoria University of British Columbia 

University of Alberta Nova University, Florida, USA 

Previous Positions Held 

Winnipeg School Division No 1 

Chief Librarian, 1979- 1992 (Retirement) 

Education Consultant, 1965 - 1979 

Classroom Teacher 

Shilo, Mb Grades VI and VIII classroom 

and Music and Librarianship 1959 - 1965 

Brandon, Mb Grade VI 1958 - 1959 

Ninga, Mb , Grades V - VIII 1956 - 1958 

Professional Expertise: 

Lecturing in all aspects of school library development, and staff training 
including University summer and evening courses 
Speaking and presentations at workshops and conferences across 

Canada and in nineteen (21) countries around the world on four (4) continents 
List available on request 

Research and Writing on topics related to human resource development, 
school library programme, and instructional services 
70 + publications, on file with ERIC Clearinghouse, and 
National Library of Canada 

Facilitator, Mentor, Trainer: in communications; leadership development; 

staff management, evaluation, and training 
International experience as a consultant in the Caribbean, South Pacific 
Sri Lanka, and Latvia 

Membership in related professional associations: 

AASL, ALA, ASCD, CSLA, IASL, PDK 
Hobbies Music, Swimming, Family History, Tutoring 



438 



BEST COPY AVAII ARI pi 




lur Ward 








© 

U.S. Department of Education 

Office of Educational Research and Improvement (OERI) 

National Library of Education (NLE) 

Educational Resources Information Center (ERIC) 

REPRODUCTION RELEASE 



(Specific Document) 

S. DOCUMENT IDENTIFICATION: 







Author(s): 


Corporate Source: ^ J&dv TloRV/NTC 


Publication Date: 




1.00 1 





II. REPRODUCTION RELEASE: 

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the 
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, 
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if 
reproduction release is granted, one of the following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom 
of the page. 



The sample sticker shown below will be 
affixed to all Level 1 documents 



The sample sticker shown below will be 
affixed to all Level 2A documents 



The sample sticker shown below will be 
affixed to all Level 2B documents 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 

r o\® 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE, AND IN ELECTRONIC MEDIA 
FOR ERIC COLLECTION SUBSCRIBERS ONLY, 
HAS BEEN GRANTED BY 

A® 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE ONLY HAS BEEN GRANTED BY 


<ET 








c& 


TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

1 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

2A 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

2B 



Level 1 

□ 



Level 2 A 

t 

□ 



Level 2B 

i 

□ 



Check here for Level 1 release, permitting reproduction 
and dissemination in microfiche or other ERIC archival 
media (e.g., electronic) and paper copy. 



Check here for Level 2A release, permitting reproduction 
and dissemination In microfiche and in electronic media 
for ERIC archival collection subscribers only 



Check here for Level 2B release, permitting 
reproduction and dissemination in microfiche only 



Documents will be processed as indicated provided reproduction quality permits. 

If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1 . 



1 hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document 
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system 
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies 
to satisfy information needs of educators in response to discrete inquiries. 


Signature: fJ f") /") 


Printed Name/Position/Title: 

l aeiiAJLQ R. SiSOtJN", CofCSUxrfttiT 


Organization/Address: 

^4'°^“ SjL . 'X. • 


Telephone: 


FAX: 


E-Mail Address: 


Date: _ , . 

Xool-ot-O 



Sign 

here,-* 

n/Pfl se 

ERIC 



Co^ 



(over) 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please 
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly 
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more 
stringent for documents that cannot be made available through EDRS.) 




IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and 
address: 




Send this form to the following ERIC Clearinghouse: ^ 

Center For Science & Technology 
Room 4-194 
Syracuse University 
Syracuse, NY 13244-4100 

? 1 

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being 
contributed) to: «, 

ERIC Fhaqessing and Reference Facility 
1 lowest Street, 2y'Floor 
LaurelJW^ryland 20707-3598 

Telephone:^(Q1 -497-4080 
Toll Free/800^99-3742 
FAX/301-953-b^63 
e-maiiyericfac@inet^d.gov 

O WWW: http://ericfac.piccara.csc.com 

jj 088 (Rev. 9/97) 

PREVIOUS VERSIONS OF THIS FORM ARE OBSOLETE. 



